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This Curriculum Guide has been produced to enable parents and 
students to gain a better understanding of the courses of study 
ƻŦŦŜǊŜŘ ŀǘ ǘƘŜ /ƻƭƭŜƎŜΦ Lǘ ƛǎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŀƛƳ ǘƻ ƘŜƭǇ ǎǘǳŘŜƴǘǎ 
understand the relationship between God and His Word in 
everything they are learning and doing in the classroom.  
 
wǳǘƘ IŀȅŎƻŎƪΣ ŀǳǘƘƻǊ ƻŦ Ψ9ƴŎȅŎƭƻǇŀŜŘƛŀ ƻŦ .ƛōƭŜ ¢ǊǳǘƘǎ ŦƻǊ {ŎƘƻƻƭ 
{ǳōƧŜŎǘǎΩ ǿǊƛǘŜǎΥ 
άLŦ ǿŜ ŀŎǘǳŀƭƭȅ ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘŜ .ƛōƭŜ ƛǎ ŀǳǘƘƻǊƛǘŀǘƛǾŜ ƛƴ ŜǾŜǊȅ 
subject it addresses, in History and Science as well as in Christian 
doctrine, we are obligated t+o find out what it says about every 
topic we teach. If we fail to present what God says but teach 
other aspects of a subject, we shelter pupils from the truth and 
give them only part of the story. What we do teach may be purely 
humanistic and opposed to the truth found in the Bible, or it may 

be true as far as it goes, but incomplete. In either case, pupil 
ǘƘƛƴƪƛƴƎ ƛǎ ōŜƛƴƎ ǎƘŀǇŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǿƻǊƭŘΩǎ ǇŀǘǘŜǊƴΦ DƻŘ ŀǎƪŜŘ ƛƴǎǘŜŀŘ ŦƻǊ ǘǊŀƴǎŦƻǊƳŜŘ ƭƛǾŜǎΣ ƴƻǘ 
conformed to the world, but based on renewed minds able to prove what is the good and acceptable and 
ǇŜǊŦŜŎǘ ǿƛƭƭ ƻŦ DƻŘΦέ 
 
We believe that all truth originates from God, and that all the truth He created was designed to lead 
people to know and respond to Him. Each academic subject is a part of the truth He created to help 
people know and understand Him better. We know more about God because of the truth revealed in 
Science and Mathematics. He made writing and reading an important part of His creation because He 
chose to reveal Himself to us in writing. We learn to think and express our thoughts in writing so that we 
can praise and glorify Him. We study history so that we can understand how He has directed the course of 
man through the years of time. Every academic truth in every academic area is a revelation of God. 
 
All efforts to separate God and His truth from the school curriculum only serve to compromise an 
academic education. It is not possible to truly understand any academic area apart from a knowledge of 
God. 
 
ά¢ƘŜ ŦŜŀǊ ƻŦ ǘƘŜ [ƻǊŘ ƛǎ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ƪƴƻǿƭŜŘƎŜΧέ (Proverbs 1:7) 
 
Waverley Christian College endeavours to provide students with topics of study which are both 
stimulating and challenging and which will lead each student to realise their God-given potential. We 
believe the courses of study provided prepare students most thoroughly for successful participation in the 
Victorian Certificate of Education, apprenticeship, or work place. 
 
It is our prayer that students attending Waverley Christian College will experience success and the blessing 
of our Lord Jesus Christ. 
 
Ms Nicole Rietveld 
Director of Teaching and Learning 
 
 

 
  

INTRODUCTION  

ά!ƴŘ ŀƭƭ ȅƻǳǊ ŎƘƛƭŘǊŜƴ ǿƛƭƭ ōŜ ǘŀǳƎƘǘ ōȅ ǘƘŜ [ƻǊŘΣ ŀƴŘ ƎǊŜŀǘ ǿƛƭƭ ōŜ ǘƘŜ ǇŜŀŎŜ ƻŦ ȅƻǳǊ ŎƘƛƭŘǊŜƴΦέ Isaiah 54:13 
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SECONDARY SENIOR STAFF  

Mr Joel Chapman 
Deputy Head of Secondary 
chapman.j@wcc.vic.edu.au 

Mr Andrew Bawden 
Head of Secondary 

bawden.a@wcc.vic.edu.au 

Mrs Ann Conibear 
Year 12 Co-ordinator 

conibear.a@wcc.vic.edu.au 
 

Ms Helen van Hulst 
Head of Teaching and Learning 

vanhulst.h@wcc.vic.edu.au 

Ms Nicole Rietveld 
Director of Teaching & Learning 

rietveld.n@wcc.vic.edu.au 

Mrs Michele Higgins 
Careers, VCAL, VET Co-ordinator 

higgins.m@wcc.vic.edu.au 

Mrs Janee Delorenzo 
Year 11 Co-ordinator 

delorenzo.j@wcc.vic.edu.au 

Mrs Natasha Mason 
VCE Co-ordinator, Distance Ed 

mason.n@wcc.vic.edu.au 

Ms Rachel Carter 
Director of Learning Support 

carter.r@wcc.vic.edu.au 
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SECONDARY TEAM LEADERS  

Mr Trevor Carter 
Mathematics Team Leader 
carter.t@wcc.vic.edu.au 

Mr Mark Chalmers 
Science Team Leader 

chalmers.m@wcc.vic.edu.au 

Mr Matthew Davidson 
Humanities Team Leader 

davidson.m@wcc.vic.edu.au 

Mrs Georgie Doherty 
Art and Design Team Leader 
doherty.g@wcc.vic.edu.au 

Mr Timothy Hodge 
Health and PE Team Leader 

hodge.t@wcc.vic.edu.au 

Mr Asher Johnson 
Performing Arts Team Leader 
johnson.a@wcc.vic.edu.au 

Mrs Fiona Porter 
LEAPS Team Leader 

porter.f@wcc.vic.edu.au 

Miss Rebekah McClimens 
English Team Leader 

mcclimens.r@wcc.vic.edu.au 

Ms Nicole Rietveld 
LOTE Team Leader 

rietveld.n@wcc.vic.edu.au 
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These are not required pathways for VCE subjects, rather a guide as to where each elective can lead. It is also 
important to note that many subjects can lead into multiple VCE subjects. 
 

 
 

 

2019 SUBJECT OFFERINGS  
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PURPOSE 
Our Secondary Chapel services are held on Thursday, before lunchtime. They are a fantastic 
opportunity for students and staff to worship together as we grow in our knowledge and love of 
God. Chapel services are student focused in both leadership and presentation style. At Chapel, 
students will experience a time of worship lead by various student bands. This will be followed by 
a speaker who will present the Word of God in relevant and creative way. 
speakers who present the Word of God in relevant and creative ways. 
 
 

AIMS 
¶ To give all our students an opportunity to worship and connect with God as a student body 
 

¶ To encourage students to grow in their relationship with God and their understanding of 
what it means to follow Jesus 

 

¶ To give as many students as possible an opportunity to lead, contribute to and be involved in 
Chapel services 

 

¶ To provide an environment that is conducive for students to connect with God at a deeper 
level 

 

¶ To provide contemporary worship that encourages high levels of student involvement 
 

¶ To provide an opportunity for students to feel a degree of ownership of a Chapel service 
 
¶ To have outstanding speakers who will deliver age appropriate messages dealing with issues 

that are relevant for our students 
  

CHAPEL  
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AIMS 
The Sport and Activities Program recognises that all students need to be active; however, their 
interests and motivation to be active will vary. Through regular involvement in a wide range of 
physical pursuits, the aim is for students to develop a positive attitude towards physical activity 
and for each student to remain active throughout their life.  
 
Research indicates that involvement in regular physical activity has many benefits including: 
¶ Reduced risk of cardiovascular disease, arthritis, osteoporosis, diabetes and other diseases  
¶ Enhanced memory and learning 
¶ Improved concentration 
¶ Improved sleep 
¶ Helps to achieve and maintain a healthy body weight 
¶ Reduces feelings of depression, anxiety and stress 
¶ Helps build and maintain healthy bones, muscles and joints 
¶ Enhanced self-esteem and confidence with reduced isolation and loneliness 
 
Rally Days 
Senior Secondary students may have the opportunity to participate in the following  Rally Days:  
 

Term 1 Term 2 Term 3 

Girls Basketball Boys Football 9s Mixed Lawn Bowls 

Girls Table Tennis Boys Table Tennis Boys Basketball 

Girls Tennis Boys Tennis Boys Football Fives (Soccer) 

Boys Volleyball Girls Volleyball Girls Foodtball 9s 

Boys Indoor Cricket Girls Badminton Girls Netball 

Boys Badminton Girls Football Fives (Soccer)  
 

BIBLICAL PERSPECTIVE 
In 1 Corinthians 6, Paul shows us the importance of keeping our body healthy, pure and holy. There it 
says, άhǊ ŘƛŘƴΩǘ ȅƻǳ ǊŜŀƭƛǎŜ ǘƘŀǘ ǘƘŜ ōƻŘȅ ƛǎ ŀ ǎŀŎǊŜŘ ǇƭŀŎŜΣ ǘƘŜ ǇƭŀŎŜ ƻŦ ǘƘŜ Iƻƭȅ {ǇƛǊƛǘΚ 5ƻƴΩǘ ȅƻǳ ǎŜŜ 
ǘƘŀǘ ȅƻǳ ŎŀƴΩǘ ƭƛǾŜ ƘƻǿŜǾŜǊ ȅƻǳ ǇƭŜŀǎŜΣ ǎǉǳŀƴŘŜǊƛƴƎ ǿƘŀǘ DƻŘ ǇŀƛŘ ǎǳŎƘ ŀ ƘƛƎƘ ǇǊƛŎŜ ŦƻǊΚ ¢ƘŜ 
physical part of you is not some piece of property belonging to the spiritual part of God owns the 
ǿƘƻƭŜ ǿƻǊƪǎΦ {ƻ ƭŜǘ ǇŜƻǇƭŜ ǎŜŜ DƻŘ ƛƴ ŀƴŘ ǘƘǊƻǳƎƘ ȅƻǳǊ ōƻŘȅΦέ (The Message) 
 
God has given us the responsibility to take care of both our physical body and our spiritual part, for 
this is where the Holy Spirit lives ς inside of us. This emphasis, which God places on looking after our 
physical body, provides the framework around which this course is structured. 
 
 
 

  

SPORTS AND ACTIVITIES   
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Learning Enrichment and Program Support (LEAPS) provides learning enrichment and support for a wide 
range of students throughout the College. The LEAPS team is committed to assisting and enriching the 
learning experiences of students to maximise student potential and educational outcomes. The team 
consists of Enrichment and Learning Support Teachers and Assistants. The department collaborates with 
parents, teachers and other specialists to form a multi-disciplinary approach to supporting students and 
their learning needs. Program Support Group meetings for identified students are held and Individual 
Learning Plans where appropriate are implemented. 
 
LEAPS teachers administer assessments, recommend strategies and resources, liaise with staff and others, 
and provide intervention or enrichment. Students receive support within their classroom or work in small 
groups or individually in LEAPS classrooms. LEAPS assists in the areas of Literacy, Numeracy and other 
subject based areas. It also assists in the development of social, organisational, study and homework skills. 
LEAPS provides extension through a large range of extra-curricular classes, activities and programs. 
 

WANTIRNA SOUTH SECONDARY LEAPS 
 
LEARNING SUPPORT PROGRAM 
In Class Support 
¶ Provided by Learning Support Assistants in a range of subject areas 
 
Literacy 
¶ Foundational skills in reading, spelling, comprehension, grammar and written expression are taught by 

the LEAPS teacher in small group classes at Years 7 and 8 
¶ In-class Learning Support assistance in a range of classes 
¶ Individual Education Plans are established for students requiring a modified curriculum 
 
Numeracy 
¶ The Foundation Maths program from Years 7-10 provides smaller class size and Learning Support 

Assistance 
 
Social Skills Classes 
¶ Small groups of students are invited to participate at lunch time. Each session focuses on skill building 
ŀŎǘƛǾƛǘƛŜǎ ǳǎƛƴƎ ŀ ƎŀƳŜ ǘƻ ŜƴƘŀƴŎŜ ǎǘǳŘŜƴǘǎΩ ǎƻŎƛŀƭ ǎƪƛƭƭǎ 

 
Homework Club 
¶ Students requiring additional support and assistance in completing their homework are invited to 

attend Homework Club. Individual help is provided in a small group setting guided by a Learning 
Support teacher and Assistant 

 
For up to date information about enrichment opportunities at Waverley Christian College, Wantirna South 
campus, please click below: 
 
Extension and Enrichment Opportunities 
  

LEARNING ENRICHMENT AND PROGRAM SUPPORT (LEAPS)

  

http://www.wcc.vic.edu.au/pdf/WS%20Extension%20and%20Enrichment%20Opportunities%202019.pdf
http://www.wcc.vic.edu.au/pdf/WS%20Extension%20and%20Enrichment%20Opportunities%202019.pdf
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Co-curricular opportunities at Waverley Christian College, Wantirna South campus, are wide and 
varied. For many students, these experiences are where long lasting friendships and memories are 
made, as they interact with other students with similar interests. The teaching staff who help to 
facilitate and support these activities, are equally passionate and interested, making every effort 
to engage the students, as well as extend and teach them all the different niches and clubs that 
are on offer, 
  
For up to date information about the Co-Curricular offerings at Waverley Christian College, 
Wantirna South campus, please click below: 
 
Secondary Extra Curricular Activities and Clubs 

  

CO-CURRICULAR ACTIVITIES  

http://www.wcc.vic.edu.au/pdf/WS%20Secondary%20Extra%20Curricular%20Activities%20and%20Clubs%202019.pdf
http://www.wcc.vic.edu.au/pdf/WS%20Secondary%20Extra%20Curricular%20Activities%20and%20Clubs%202019.pdf


 
2019 WS VCE Curriculum Guide Page 14 

 

 
 

COMPLETING THE VICTORIAN CERTIFICATE OF EDUCATION 
¢ƘŜ ±ƛŎǘƻǊƛŀƴ /ŜǊǘƛŦƛŎŀǘŜ ƻŦ 9ŘǳŎŀǘƛƻƴ ό±/9ύ ƛǎ ƳŀŘŜ ǳǇ ƻŦ ŀ ǎŜǊƛŜǎ ƻŦ ΨǎǘǳŘƛŜǎΩ όǊŀǘƘŜǊ ǘƘŀƴ ǎǳōƧŜŎǘǎύ 
each of which is divided into semester-ƭƻƴƎ ΨǳƴƛǘǎΩΦ  DŜƴŜǊŀƭƭȅΣ ¸ŜŀǊ мм ǎǘǳŘŜƴǘǎ ǿƛƭƭ ŎƻƳǇƭŜǘŜ ¦ƴƛǘǎ м 
and/or 2 of their chosen studies whereas Year 12 students will complete Units 3 and 4 (which must be 
studied as a sequence).  It is, however, possible for Year 10 and 12 students to undertake Unit 1 and/or 
2 of VCE studies and for some Year 11 students to undertake Unit 3 & 4 sequences.  Each study is 
ŎƻƴŘǳŎǘŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ±ƛŎǘƻǊƛŀƴ /ǳǊǊƛŎǳƭǳƳ ŀƴŘ !ǎǎŜǎǎƳŜƴǘ !ǳǘƘƻǊƛǘȅΩǎ ό±/!!ύ ŀŎŎǊŜŘƛǘŜŘ Ψ{ǘǳŘȅ 
5ŜǎƛƎƴΩΣ ǊŜƭŜǾŀƴǘ ŘŜǘŀƛƭǎ ƻŦ ǿƘƛŎƘ ŀǊŜ ǇŀǎǎŜŘ ƻƴ ǘƻ ǎǘǳŘŜƴǘǎ ōȅ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎΦ  9ŀŎƘ ǎǘǳŘŜƴǘΩǎ ƻǿƴ ±/9 
programme will be individually developed to best suit their career pathways and personal interests in 
such a way as to maximise their performance in each study.  However, it must be understood that 
although essential pathway studies will be provided for VCE students, the availability of some studies 
may be subject to timetable constraints and enrolment numbers. 
 
Year 11 students will be expected to take 12 units of study, (the equivalent of 6 subjects), of which 
either English/EAL or Literature Units 1 & 2 are compulsory.  Year 12 students will generally take 10 
units of study, (the equivalent of 5 subjects), of which either English/EAL or Literature Units 3 & 4 are 
compulsory.  Within these programmes of study, it is a VCAA requirement that satisfactorily completed 
units must include: 
¶ At least 16 units including at least 3 units of from the English group, including a Unit 3&4 sequence 
¶ At least three sequences of Units 3 and 4 studies other than English 
 
COURSEWORK 
The workload of all VCE units is prescribed by VCAA but organised and administered by class teachers.  
9ŀŎƘ ±/9 ¦ƴƛǘ ƛƴŎƭǳŘŜǎ ǘǿƻ ǘƻ ŦƻǳǊ hǳǘŎƻƳŜǎΦ  ¢ƘŜǎŜ ŀǊŜ ŀŎƘƛŜǾŜŘ ƻƴ ǘƘŜ ōŀǎƛǎ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊΩǎ 
assessment ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ ǳƴƛǘΩǎ assessment tasks.  Therefore, satisfactory 
completion of any unit is determined by teachers at Waverley Christian College based on guidelines 
provided by the VCAA. 
 
It is the intention of the College that every student be given every opportunity to satisfactorily 
complete all work by the due date.  Class teachers will work with students to ensure that due dates 
are mapped out fairly and that completion of work is occurring according to schedule.  No student 
should be surprised by any due date. 
 
ASSESSMENT AND REPORTING 
Each student undertaking VCE studies will be issued with a VCE Statement of Results from VCAA at the 
end of the year in addition to semester reports from Waverley Christian College. 
 
The VCAA Statement of Results indicates: 
¶ That a student has satiǎŦŀŎǘƻǊƛƭȅ ŎƻƳǇƭŜǘŜŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ǳƴƛǘ ƛƴ ǿƘƛŎƘ ŎŀǎŜ ŀƴ ά{έ ǎƘŀƭƭ ōŜ ǊŜǇƻǊǘŜŘΣ 

or, 
¶ ¢Ƙŀǘ ŀ ǎǘǳŘŜƴǘ Ƙŀǎ ƴƻǘ ǎŀǘƛǎŦŀŎǘƻǊƛƭȅ ŎƻƳǇƭŜǘŜŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ǳƴƛǘ ƛƴ ǿƘƛŎƘ ŎŀǎŜ ŀƴ άbέ ǎƘŀƭƭ ōŜ 

reported 
 
All Unit 1 & 2 studies offered at Waverley Christian College involve assessment tasks which are based 
upon the Outcomes prescribed for those units. These assessment tasks are set, monitored and graded 
by the teachers of each unit and will, only be reported on the Waverley Christian College semester 
report. 
 
 

VICTORIAN CERTIFICATE OF EDUCATION (VCE)  
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This report will indicate: 
¶ The study and unit undertaken 
¶ !ƴ ƻǾŜǊŀƭƭ ǳƴƛǘ ǊŜǎǳƭǘ όŀƴ ά{έ ƻǊ ŀƴ άbέ ƛƴŘƛŎŀǘƛƴƎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ Ƙŀǎ ŜƛǘƘŜǊ ǎŀǘƛǎŦŀŎǘƻǊƛƭȅ ŎƻƳǇƭŜǘŜŘ 
ƻǊ Ƙŀǎ ƴƻǘ ǎŀǘƛǎŦŀŎǘƻǊƛƭȅ ŎƻƳǇƭŜǘŜŘ ǘƘŜ ǳƴƛǘΦ  bΦ.Φ ŀƴ άbΩ ǿƛƭƭ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ǿƻǊƪ ǿŀǎ ƴƻǘ 
satisfactorily completed) 

¶ A letter grade from A+ to UG for each assessment task, for school assessment purposes only (since 
these assessement tasks are not reported to VCAA for credit towards VCE) 

 
Also 
¶ NA NOT ASSESSED: This symbol indicates that the student has not handed in any work to be 

assessed  
 
This marking system is used because it resembles the Unit 3 & 4 assessment which is credited towards 
the VCE using the same letter grades but differing percentage ranges which must then be used to 
determine an overall study score for each Unit 3 & 4 sequence studied. 
 
Unit 3 & 4 studies are based upon school assessed coursework (SACs) and either one or two 
examinations.  This structure is designed to allow a significant amount of work to be completed during 
class time.  All scores given by the College are moderated statistically by VCAA using the results of the 
ŜȄǘŜǊƴŀƭƭȅ ǎŜǘ ŀƴŘ ƳŀǊƪŜŘ ŜȄŀƳƛƴŀǘƛƻƴΦ  {ǘǳŘŜƴǘǎΩ ƻǾŜǊŀƭƭ ŀŎƘƛŜǾŜƳŜƴǘ ƛǎ ǊŜǇƻǊǘŜŘ ŀǎ ŀ ǎǘǳŘȅ ǎŎƻǊŜ 
between 0 and 50 provided that both units are satisfactorily completed. 
 
CǊƻƳ ŀ ǎǘǳŘŜƴǘΩǎ ±/9 ǊŜǎǳƭǘǎΣ ǘƘŜ ±ƛŎǘƻǊƛŀƴ ¢ŜǊǘƛŀǊȅ !ŘƳƛǎǎƛƻƴǎ /ŜƴǘǊŜ ό±¢!/ύ ǿƛƭƭ ŎŀƭŎǳƭŀǘŜ ŀƴ 
Australian Tertiary Admission Rank (ATAR) for all students who apply as the basis of entry into 
Victorian universities and some TAFE colleges.   
 
The ATAR places each VCE student on a percentile rank and is calculated using the study scores of the 
ǎǘǳŘŜƴǘΩǎ ōŜǎǘ ŦƻǳǊ ǎǘǳŘƛŜǎ όǇǊƛƳŀǊȅ ŦƻǳǊύΣ ƻƴŜ ƻŦ ǿƘƛŎƘ Ƴǳǎǘ ōŜ ŦǊƻƳ ǘƘŜ 9ƴƎƭƛǎƘ ƎǊƻǳǇΦ LŦ ŎƻƳǇƭŜǘŜŘΣ 
ǘƘŜ ǎǘǳŘŜƴǘΩǎ рth and 6th subjects will attribute 10% toward the ATAR calculation. (N.B. certain subject 
combinations may be excluded for ATAR calculations).   
 
A rank of 75.50 would mean that the student achieved an overall result equal to or better than 75.5% 
of all students in their cohort for that year.   
 
Some VET Units 3 & 4 have their own study score and contribute towards the ATAR calculation.  Other 
VET subjects contribute as a 5th or 6th subject, giving an increment worth 10% of the average of the 
ǎǘǳŘŜƴǘΩǎ ǇǊƛƳŀǊȅ ŦƻǳǊ ǎubjects. 
 
όb.Φ άbέ ƻǊ άWέ ǊŜǎǳƭǘǎ ƛƴ ¦ƴƛǘ о ƻǊ п ǊŜǎǳƭǘǎ ƛƴ ŀ ȊŜǊƻ ǎǘǳŘȅ ǎŎƻǊŜ ŦƻǊ ǘƘŀǘ ǎǘǳŘȅύΦ 
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Vocational Education and Training (VET) programmes provide pathways to rewarding careers, allowing 
students a combination of general and vocational training and an experience of business and industry.  

 
HOW DO VET IN SCHOOLS PROGRAMS RELATE TO THE VCE? 

All VET delivery and assessment is a part of the National Training 
Framework (NTF).  Programmes are delivered by partnership with 
another Registered Training Organisation (RTO), usually another 
Secondary School or a TAFE College, who issue a certificate upon 
completion of the course. VET modules contribute towards VCE 
Units and have full VCE status as well as providing an industry 
endorsed, nationally recognised credential.   
 
Students may wish to gain this credential to enhance their 
prospects for gaining full-time employment immediately after 
leaving school (or they may wish to upgrade this study to a higher-
level qualification first, if possible) or they may use it to secure 
part-time skilled employment whilst completing post-secondary 
study.  Students would, ordinarily, begin a VET course when in Year 
11 and then continue to study this (often at a Certificate III) level in 
Year 12. 

 
Whilst there are enormous benefits associated with undertaking VET courses within a student's VCE 
programme, families should be aware that: 
¶ External studies will bear extra tuition costs that Waverley Christian College is unable to subsidise 
¶ Students may miss some VCE classes on the day that VET courses are run at other institutions and will 

be expected to complete work missed and comply with all deadlines for VCE work.  Students can, 
however, apply for an extension of time for school-based work where appropriate 

¶ Students have to make their own way to and from the institution where they are studying and to and 
from any work placement venues that may be associated with the running of the appropriate VET 
course 

 
Students will not necessarily have the completion of their work as closely supervised and monitored as 
they would within the College and cannot expect the Christian values and ethos of the College to be upheld 
in any of the institutions offering the various VET courses. 
 
WHAT VET COURSES ARE AVAILABLE? 
We plan to run the Certificate III in Christian Ministry at the College in 2018.  This will run in a block on 
Wednesday afternoons.  Some of the other VET programs available include the certificates listed on the 
table shown on the next page.  We cannot guarantee that these programs will be run at venues within a 
close proximity to the College or to students' homes but will investigate enrolment on behalf of any student 
who may be interested.  No student can enrol in a VET course without the approval of the College. Other 
VET courses may be available.  Please speak to the Careers Coordinator about an area you are interested in. 
 
Mrs Michele Higgins 
Careers and Vet Co-ordinator 
  

VOCATIONAL EDUCATION AND TRAINING (VET)  
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RELEVANT VET COURSES 
EXPECTED TO BE AVAILABLE IN 2019 

AT VARIOUS VENUES IN THE MULLUM VET CLUSTER OR KIOSC* 
 
 

DANCE 

BUILDING & CONSTRUCTION 

ELECTROTECHNOLOGY 

EQUINE STUDIES 

COMMUNITY SERVICES 

/IL[5w9bΩ{ {9w±L/9{ 

ALLIED HEALTH 

MAKE-UP & SKIN CARE 

MAKE-UP & SKIN CARE & NAIL TECHNOLOGY 

HAIRDRESSING & MAKEUP-UP & SKIN CARE 

BEAUTY 

MAKE-UP SERVICES 

HAIRDRESSING 

SPORT & RECREATION (FITNESS) 

SPORT & RECREATION (BASKETBALL) 

SPORT & RECREATION (OUTDOOR) 

AUTOMOTIVE 

ENGINEERING 

ACTING 

CHRISTIAN MINISTRY 

CISCO 

DIGITAL MEDIA 

MUSIC TECH PRODUCTION 

MUSIC PERFORMANCE 

INFO TECH 

APPLIED FASHION 

LAB SKILLS 

PRINTING & GRAPHIC ARTS 

HORTICULTURE 

HOSPITALITY (KITCHEN OPERATIONS) 
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WHAT IS THE VCAL? 
The Victorian Certificate of Applied Learning (VCAL) is a hands-on alternative to the Victorian Certificate of 
Education (VCE). The VCAL gives you practical work-related experience, as well as literacy and numeracy 
skills and the opportunity to build personal skills that are important for life and work. Like the Victorian 
Certificate of Education (VCE), VCAL is an accredited secondary certificate.  
 
Students who do the VCAL are likely to be interested in going on to training at Technical and Further 
9ŘǳŎŀǘƛƻƴ ό¢!C9ύ ƛƴǎǘƛǘǳǘŜǎΣ ŘƻƛƴƎ ŀƴ ŀǇǇǊŜƴǘƛŎŜǎƘƛǇΣ ƻǊ ƎŜǘǘƛƴƎ ŀ Ƨƻō ŀŦǘŜǊ ŎƻƳǇƭŜǘƛƴƎ ǎŎƘƻƻƭΦ ¢ƘŜ ±/![Ωǎ 
flexibility enables you to undertake a study program that suits your interests and learning needs. 
Accredited modules and units are selected from the following four compulsory strands:  
¶ Literacy and Numeracy Skills  
¶ Industry Specific Skills  
¶ Work Related Skills  
¶ Personal Development Skills 
 
If you successfully complete your VCAL, you will receive a certificate and a Statement of Results that details 
the areas of study you have completed.  
 
WHAT DO I NEED TO KNOW? 
Why would I choose to do the VCAL?  
Just like the VCE, the VCAL is an accredited senior secondary school certificate usually undertaken in Years 
11 and 12. The VCAL is based on hands-ƻƴ ƭŜŀǊƴƛƴƎΣ ŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ΨŀǇǇƭƛŜŘ ƭŜŀǊƴƛƴƎΩΦ LŦ ȅƻǳ ŎƘƻƻǎŜ ǘƻ 
do the VCAL, you will gain practical experience and employability skills, as well as the skills you will need to 
go onto further training in the workplace or at a TAFE institute.  
 
When can I do the VCAL? 
At Waverley Christian College, you will complete your VCAL program in Year 11 or Year 12 of secondary 
school. 
 
What are the VCAL levels? 
The VCAL has three levels ς Foundation, Intermediate and Senior. At Waverley Christian College we offer 
the VCAL at Intermediate and Senior levels only. The Foundation level offers only a very low level of basic 
skills and is not offered at Waverley Christian College. 
 
How long will the VCAL take me to complete? 
You may be able to complete the VCAL in one year if you commenced it in Year 11 or 12, depending on how 
your program is structured. For example, a student commencing Intermediate level in Year 11 can 
complete a VCAL Intermediate certificate in one year. However, for entry to TAFE, most students would 
require a Senior level VCAL and would therefore complete that in one year in Year 12. As such the student 
would receive a VCAL Intermediate and a VCAL Senior certificate. 
 
What do I get after successfully completing the VCAL? 
If you successfully complete your VCAL program you will receive a VCAL certificate for either Intermediate 
or Senior level, depending on the VCAL level you complete. You will also get a Statement of Results from 
the Victorian Curriculum and assessment Authority (VCAA), listing all completed VCAL, VCE and VCE 
Vocational Education and Training (VET) units, and a Statement of Attainment from the Registered Training 
Organisation (RTO) for VET or Further Education (FE) training you have completed.  
  

VICTORIAN CERTIFICATE OF APPLIED LEARNING (VCAL) 
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WHAT DO I STUDY? 
With the help of the VCAL Coordinator and the Careers Advisor we will help you to develop a VCAL program 
that suits your particular learning needs and interests. You have the choice of selecting units and modules 
from each of the following four compulsory VCAL strands.  
 
Strand 1 ς Literacy and Numeracy Skills 
Your VCAL program must include literacy and numeracy subjects. At Waverley Christian College, VCAL 
Literacy & Numeracy skills are covered in VCAL specific courses. However, some students may cover these 
strands in specific VCE studies. 
 
Strand 2 ς Industry Specific Skills 
Your VCAL Intermediate or Senior program must include industry specific units from VET certificates. 
However, you are not required to focus on, or complete, any single VET certificate. For example, you can 
choose to undertake various modules or units of competence from a range of VET certificates to meet the 
VCAL requirements, and gain experience in a range of vocational areas. The range of VET options is 
extensive and includes automotive, engineering, building and construction, hospitality, retail, multimedia, 
information technology, agriculture, horticulture and hair and beauty.  
 
Strand 3 ς Work Related Skills  
In order to develop employability skills, VCAL gives you the choice of undertaking a structured workplace 
learning placement or a School Based Apprenticeship or Traineeship and/or part-time work. You can also 
study units and modules that will help prepare you for work, for example occupational health and safety or 
job interview skills. You will also be required to complete training in an accredited Occupational Health and 
Safety (OH&S) module/unit before commencing a structured workplace learning placement. At Waverley 
Christian College, the Work Related Skills module is covered in a specific Work Related Skills subject.  
 
Strand 4 ς Personal Development Skills  
As part of your VCAL program you will participate in community-based projects and/or structured activities 
that will help develop your teamwork skills, self-confidence and other skills important for life and work. At 
Waverley Christian College, you will be allocated a supervisor as part of the Personal Development Skills 
module. 
 
WHAT COUNTS TOWARDS MY VCAL? 
I have already started a VET certificate. Will this count towards my VCAL? 
Yes. You should speak to the VCAL Coordinator or Careers Counsellor to work out how much of your prior 
study counts towards your VCAL and to plan the remainder of your VCAL program.  
 
Can I complete a School Based Apprenticeship or Traineeship as part of my VCAL program? 
! {ŎƘƻƻƭ .ŀǎŜŘ !ǇǇǊŜƴǘƛŎŜǎƘƛǇ ƻǊ ¢ǊŀƛƴŜŜǎƘƛǇ Ŧƛǘǎ ǾŜǊȅ ǿŜƭƭ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ ±/![ ǇǊƻƎǊŀƳΦ ! {ŎƘƻƻƭ .ŀǎŜŘ 
Apprenticeship or Traineeship can meet two of the four VCAL curriculum strand requirements ς Industry 
Specific and Work Related Skills. 
 
Can I work part-time while enrolled in the VCAL? 
You can gain recognition and credit for part-time work while enrolled in the VCAL. This work can include:  
¶ School Based Apprenticeship or Traineeship  
¶ Part-time work  
¶ Structured workplace learning placements 
 
HOW IS THE VCAL ASSESSED? 
All accredited courses/certificates that make up your VCAL program are assessed by your teacher and/or 
RTO.  
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Do I need to sit for the General Achievement Test (GAT)? 
The GAT is a test of knowledge and skills in writing, mathematics, science and technology, humanities and 
social sciences and the arts. It is done by all students doing one or more VCE or scored VCE VET Unit 3 and 4 
sequences. Students whose only enrolment consists of VCAL units are not required to sit the GAT. However, 
you can choose to sit the GAT if it is appropriate to your pathway into further education, training or 
employment. 
 
WHAT MUST I DO TO BE AWARDED A VCAL CERTIFICATE? 
To be awarded a VCAL certificate, you must successfully complete a learning program of 1000 nominal 
hours that is designed to comply with the following credit requirements. The learning program must:  
¶ Be made up of a minimum of ten credits  
¶ Include curriculum components to fulfil each of the four VCAL curriculum strands  
¶ Contain components drawn from accredited curriculum such as:  

- VCAL units  
- VCE units  
- VET accredited curriculum or FE accredited curriculum 

(one credit is awarded on successful completion of 100 nominal hours of accredited curriculum)  
It also must include:  
¶ A minimum of two VCAL units  
¶ A minimum of one credit for literacy and one credit for numeracy; and  
¶ In each of the remaining three strands, components to the value of at least one credit  
¶ Components to the value of six credits at the level of the VCAL award, of which one must be for 

literacy and one credit must be for a VCAL Personal Development Skills unit 
 
HOW ARE MY RESULTS REPORTED TO ME? 
Statement of Results 
If you are undertaking a VCAL and have not undertaken any VCE Unit 3 or 4 studies, you will receive a 
Statement of Results through your school. If you have undertaken VCE Unit 3 or 4 studies, then your 
Statement of Results will be mailed to you by the VCAA in December.  
 
The Statement of Results will list all VCAL units where a satisfactory result was obtained. It will also list all 
±/9 ǳƴƛǘǎ ŀƴŘ ǿƘŜǘƘŜǊ ƻǊ ƴƻǘ ȅƻǳ ƎŀƛƴŜŘ ŀƴ Ψ{Ω ƻǊ ΨbΩ ŦƻǊ ŜǾŜǊȅ ǳƴƛǘ ȅƻǳ ŜƴǊƻƭƭŜŘ ƛƴ ς Units 1, 2, 3 and 4.  
Your assessments for Units 3 and 4 VCE School-assessed Coursework, School-assessed Tasks and 
examinations will be reported as a grade A+ to E or UG (ungraded). If you achieve two or more graded 
ŀǎǎŜǎǎƳŜƴǘǎ ŀƴŘ ŀŎƘƛŜǾŜ ŀƴ Ψ{Ω ǊŜǎǳƭǘ ŦƻǊ ōƻǘƘ ¦ƴƛǘǎ о ŀƴŘ п ƛƴ ŀ ±/9 ǎǘǳŘȅ ȅƻǳ will also receive a study 
score. The study score is calculated on a scale 0ς50 and is a measure of how well you performed in relation 
to all others who took the study. If you have completed VCE VET units, these will be shown on your 
Statement of Results and if you have completed a full VCE VET program you will receive a separate 
certificate from the RTO in addition to your VCAL.  
 
VCAL Certificate 
You will also receive a certificate if you have satisfied the requirements for graduating with the VCAL.  
 
WHERE CAN THE VCAL TAKE ME? 
What if I haven't decided exactly what I want to do? 
If you are undecided, then VCAL is a great option in Year 11. The VCAL is designed to be flexible so that 
education, training, part-time work, School Based Apprenticeships or Traineeships and some of your 
personal interests are recognised within the certificate. You can choose to complete a VCAL at Year 11 or 
Year 12, then do further education or training at the next VCAL certificate level or continue your training or 
an apprenticeship at work.  
 
What are my options once I have completed the VCAL? 
The VCAL will give you practical work-related experience and a qualification that will be recognised by TAFE 
institutes and employers. Together these will help you move from school into work, an apprenticeship or 
traineeship and/or further training at TAFE. Alternatively, if you start studying for your VCAL in Year 11 and 
successfully complete it, you may consider going on to complete a higher level of VCAL in Year 12.  
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Can I get into higher education if I successfully complete the VCAL? 
If you are considering going to university straight from school, VCAL is probably not the best option for you. 
Students planning to go straight into higher education usually do the VCE which allows them to gain an 
Australian Tertiary Admission Rank (ATAR) from the Victorian Tertiary Admissions Centre (VTAC). If you are 
studying the VCAL at Senior level and decide that you might be interested in going on to university, check 
with the Careers Counsellor because some universities will consider students with a VCAL Senior certificate 
for admission. However, entry straight from school is not the only route into university. Some people study 
a VET course at TAFE, perhaps leading to a Diploma or Advanced Diploma, and then decide that they would 
benefit from a university course. VCAL would be a good start along this pathway.  
 
Will the VCAL get me ready to enter a trade? 
Once you have completed your VCAL, you will have knowledge and skills that are a useful preparation for a 
trade or industry certificate. The knowledge and skills you have learnt in VCAL may also count towards a 
traineeship or apprenticeship. Many students include a School Based Apprenticeship or Traineeship as part 
of their VCAL. 
 
Where do I get more information about VCAL at Waverley Christian College? 
For more information about VCAL at Waverley Christian College you can speak to the following people: 
¶ Ms Helen van Hulst -  Head of Teaching and Learning 
¶ Mrs Michele Higgins -  Careers and VET Coordinator 
 
VCAL CURRICULUM OFFERINGS FOR 2018 
The following table outlines curriculum options which, on satisfactory completion, meet minimum 
requirements for VCAL eligibility.  
 

Strand/Level Intermediate Senior 

Literacy Skills 
VCAL Literacy Skills Reading and 
Writing Intermediate units 

VCAL Literacy Skills Reading and 
Writing Senior Units 

Numeracy Skills 
Foundation Maths / VCAL 
Numeracy  

Foundation Maths / VCAL Numeracy 

Industry Specific Skills VET Certificates VET Certificates 

Work Related Skills (WRS) VCAL Work Related Skills units VCAL Work Related Skills units 

Personal Development 
Skills (PDS) 

VCAL Personal Development Skills 
Intermediate Units 

VCAL Personal Development Skills 
Senior Units 

Structured Workplace 
Learning (SWL) 

Workplace Workplace 

 
Sample Timetable 
Bear in mind that the course has a large proportion of hands-on and interactive work and is likely to include 
a number of excursions designed to help students learning to intersect well with the wider community. 
 

 1 2 3 4 5 6 

Monday 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 

Tuesday 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 

Wednesday VET VET VET VET VET VET 

Thursday 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 
VCAL 

at WCC 

Friday SWL SWL SWL SWL SWL SWL 
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VCAL LITERACY SKILLS 
 
PURPOSE 
The broad purpose of the Literacy Skills units is to enable the development of skills, knowledge and 
attitudes in literacy that allows progression in the main social contexts of: 
¶ Family and social life 
¶ Workplace and institutional settings 
¶ Education and training contexts 
¶ Community and civic life 
¶ Provide pathways to further study and work 
 
These social contexts are not seen to be autonomous and often overlap. 
Four domains of literacy have been identified as corresponding with these social contexts: 
¶ Literacy for self-expression: focuses on aspects of personal and family life, and the cultures which 

shape these 
¶ Literacy for practical purposes: focuses on forms of communication mainly used in workplace and 

institutional settings and in communication with such organisations 
¶ Literacy for knowledge: focuses on sociological, scientific, technological, historical and mechanical 

theories and concepts which are relevant to education and training 
¶ Literacy for public debate: focuses on matters of public concern, and the forms of argument, reason 

and criticism used in the public arena 
 
The Literacy Skills units are premised on the understanding that effective literacy skills development occurs 
within social contexts. The application of literacy skills cannot be separated from social context. The overall 
ǇǳǊǇƻǎŜ ƛǎ ǘƻ ǇǊƻǾƛŘŜ ŀƴ ŀǇǇƭƛŜŘ ΨǊŜŀƭ ƭƛŦŜΩ ŀǇǇǊƻŀŎƘ ǘƻ ƭƛǘŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘΦ [ƛǘŜǊŀŎȅ ƛƴŎƭǳŘŜǎ ǊŜŀŘƛƴƎΣ 
writing and oral communication skills. 
 

CONTENT 
Intermediate Unit 1: Reading and Writing  
Nominal duration: 100 hours 
 
Unit purpose 
The purpose of this unit is to enable students to develop the skills and knowledge to read and write a range 
of texts on everyday subject matters which include some unfamiliar aspects or material. At this level 
students, once they have identified the audience and purpose of the text, use the writing process to 
produce texts that link several ideas or pieces of information. In reading, students identify how, and if, the 
writer has achieved his or her purpose and express an opinion on the text taking into account its 
effectiveness. At the end of the unit students will be able to read, comprehend and write a range of texts 
within a variety of contexts. 
 
Learning Outcomes 
¶ Writing for Self Expression: Write a recount, narrative or expressive text 
¶ Writing for Practical Purposes: Write an instructional or transactional text 
¶ Writing for Knowledge: Write a report, explanatory or expository text 
¶ Writing for Public Debate: Write a persuasive, argumentative or discursive text 
¶ Reading for Self Expression: Demonstrate that meaning has been gained from reading a narrative, 

recount or expressive text 
¶ Reading for Practical Purposes: Demonstrate that meaning has been gained from reading an 

instructional or transactional text 
¶ Reading for Knowledge: Demonstrate that meaning has been gained from reading an explanatory, 

expository or informative text 
¶ Reading for Public Debate: Demonstrate that meaning has been gained from reading a persuasive, 

discursive or argumentative text 
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BIBLICAL PERSPECTIVE 
Competence in language, both written and oral, is of vital importance if students are to become effective 
communicators of the Gospel. However, Christian students need to develop basic skills not only to 
communicate the truth, but also to discern truth. Students must be able to comprehend and analyse what 
they are reading and to be able to clearly explain and justify their responses. Through the study of 
literature, various social values are examined from a Biblical perspective. Common issues which arise and 
may be explored may include:  
¶ Use of resources 
¶ The family  
¶ Relationships  
¶ Environmental Stewardship 
¶ Being a Christian in the workplace 
¶ Service 
 

ASSESSMENT 

Assessment is conducted through meaningful activities and, wherever possible, integrated into and spread 
throughout the course. Assessment may be through: 
 
For writing learning outcomes: 
¶ Written text 
¶ Teacher observation 

 
For reading learning outcomes: 
¶ Oral or written explanation of task 
¶ Teacher observation 
¶ Oral or written response to text 
 
Intermediate Unit 2: Oral Communication 
Nominal duration: 100 hours 
 
Unit Purpose 
At the end of this unit students will be able to use and respond to spoken language including some 
unfamiliar material within a variety of contexts. 
 
Learning Outcomes 
¶ Oracy ŦƻǊ {ŜƭŦ 9ȄǇǊŜǎǎƛƻƴΥ ¦ǎŜ ŀƴŘ ǊŜǎǇƻƴŘ ǘƻ ǎǇƻƪŜƴ ƭŀƴƎǳŀƎŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǘƻ ƻǘƘŜǊǎΩ ǎǘƻǊȅ ŀƴŘ 

life experience 
¶ Oracy for Knowledge: Use and respond to spoken language in informative talks 
¶ Oracy for Practical Purposes: Use and respond to spoken language in instructions and transactions 
¶ Oracy for Exploring Issues and Problem Solving: Use and respond to spoken language in discussions to 

explore issues or solve problems 
 
A range of assessment methods are used including: 
¶ Observation and written documentation of oral communication episodes; this may be simplified by 

using checklists of key features observed 
¶ Recording of student interactions on video or cassette tape; transcriptions can be made for quality 

assurance 
¶ assessment of individual interacting with teacher 
¶ assessment of individual interacting with peers 
¶ Self-evaluation of their performance 
¶ Feedback from peers/audience 
¶ assessment of individual interacting with a wider community audience 
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VCAL NUMERACY SKILLS 
 

PURPOSE 
The broad purpose of the Numeracy Skills units is to enable the development of skills, knowledge and 
attitudes in numeracy that allows progression in the main social contexts of: 
¶ Family and social life 
¶ Workplace and institutional settings 
¶ Education and training contexts 
¶ Community and civic life 
¶ Provide pathways to further study and work  
 
These social contexts are not seen to be autonomous and often overlap. 
 
Four domains of numeracy have been identified as corresponding with these social contexts: 
¶ Numeracy for Practical Purposes addresses aspects of the physical world to do with designing, making 

and measuring 
¶ Numeracy for Interpreting Society relates to interpreting and reflecting on numerical and graphical 

information of relevance to self, work or community 
¶ Numeracy for Personal Organisation focuses on the numeracy requirements for personal 

organisational matters involving money, time and travel 
¶ Numeracy for Knowledge deals with mathematical skills needed for further study in mathematics, or 

other subjects with mathematical underpinnings and/or assumptions 
 

The overall purpose ƛǎ ǘƻ ǇǊƻǾƛŘŜ ŀƴ ŀǇǇƭƛŜŘ ΨǊŜŀƭ ƭƛŦŜΩ ŀǇǇǊƻŀŎƘ ǘƻ ƴǳƳŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘΦ 
 

CONTENT 
Numeracy Skills Intermediate 
Nominal duration: 100 hours 
 
Unit Purpose 
The purpose of this unit is to enable students to develop everyday numeracy to make sense of their daily 
personal and public lives. The mathematics involved includes measurement, shape, numbers, and graphs 
ŀǇǇƭƛŜŘ ǘƻ ǘŀǎƪǎ ǿƘƛŎƘ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴƻǊƳŀƭ ǊƻǳǘƛƴŜ ōǳǘ ŀƭǎƻ ŜȄǘŜƴŘƛƴƎ ǘƻ ŀǇǇƭƛŎŀǘƛƻƴǎ ƻǳǘǎƛŘŜ 
their immediate personal environment such as the workplace and the community, whether first hand or 
portrayed by the media. At the end of the unit students would be able to attempt a series of operations or 
tasks with some confidence, be able to select the appropriate method or approach required, and would be 
able to communicate their ideas both verbally and in written form. They would be at ease with 
straightforward calculations either manually and/or using a calculator. 
 
Learning Outcomes 
¶ Numeracy for Practical Purposes ς Design: Can interpret and use the knowledge and conventions of 

common shapes and their representation for describing, designing or representing real life objects 
¶ Numeracy for Practical Purposes ς Measuring: Can use straight forward measurement and the metric 

system to estimate and measure for the purpose of interpreting, making or purchasing materials in 
familiar practical situations 

¶ Numeracy for Personal Organisation ς Money and Time: Can use and interpret whole numbers 
(including large numbers), simple fractions, decimals and percentages to make decisions about money 
and time in familiar situations 

¶ Numeracy for Personal Organisation ς Location: Can interpret and use everyday language and symbols 
of location and direction to give and follow oral and written directions 

¶ Numeracy for Interpreting Society ς Data: Can use and create everyday tables and graphs to represent 
and interpret public information which is of interest or relevance 

¶ Numeracy for Interpreting Society ς Numerical Information: Can identify and translate everyday 
numerical concepts to interpret public information which is in texts of interest or relevance 
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BIBLICAL PERSPECTIVE 
The study of numeracy, enables students to develop mathematical confidence and wonder in the world 
DƻŘ Ƙŀǎ ŎǊŜŀǘŜŘΦ Lƴ ǎǘǳŘȅƛƴƎ DƻŘΩǎ ƛƴǘŜƴǘƛƻƴŀƭ ŎǊŜŀǘƛƻƴ ƻŦ ŀ ǿƻǊƭŘ ƻŦ ƻǊŘŜǊΣ ǇŀǘǘŜǊƴ ŀƴŘ ǎǘǊǳŎǘǳǊŜΣ ǎǘǳŘŜƴǘǎ 
Ŏŀƴ ōƻǘƘ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ōŜ ǘƘŀƴƪŦǳƭ ŦƻǊ DƻŘΩǎ ŦŀƛǘƘŦǳƭƴŜǎǎΦ 9ȄǇƭƻǊƛƴƎ ǘƘŜ ŘƛǾŜǊǎƛǘȅ ƻŦ DƻŘΩǎ ŎǊŜŀǘƛƻƴΣ ŀƴŘ 
ǘƘŜƛǊ ǇƭŀŎŜ ƛƴ ƛǘ ŀƭƭƻǿǎ ǎǘǳŘŜƴǘǎ ǘƻ ƛƴǾƻƭǾŜ ŜȄǇŜǊƛŜƴŎŜǎ ōŜȅƻƴŘ Ƨǳǎǘ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ƻǊ ŀ ǘŜȄǘōƻƻƪΤ DƻŘΩǎ ƎǊŀŎŜ 
and truth is present in all spheres of our lives, and students are encouraged to first think, then act like Him 
ς responsively, intentionally and faithfully.  
 

ASSESSMENT 
Assessment is undertaken as an ongoing process which integrates knowledge and skills with their practical 
application over a period of time.  A range of assessment options is used according to the needs of the 
student group and the learning situation.  
A folio of evidence is collected through a combination of the following:  
ω wŜŎƻǊŘǎ ƻŦ ǘŜŀŎƘŜǊ ƻōǎŜǊǾŀǘƛƻƴǎ ƻŦ ǎǘǳŘŜƴǘǎΩ ŀŎǘƛǾƛǘƛŜǎΣ ƻǊŀƭ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ǇǊŀŎǘƛŎŀƭ ǘŀǎƪǎΣ ŜǘŎΦ  
ω SaƳǇƭŜǎ ƻŦ ǎǘǳŘŜƴǘǎΩ ǿǊƛǘǘŜƴ ǿƻǊƪ  
ω Written reports of investigations or problem-solving activities  
ω Student self assessment sheets, reflections, or journal entries 
ω Pictures, diagrams, models created by students 
ω Use of technology, for example Microsoft PowerPoint, digital cameras, web-based publishing, 

accounting software 
 
Numeracy Skills Senior  
Nominal duration: 100 hours  
 
Unit purpose 
The purpose of this unit is to enable students to explore mathematics beyond its familiar and everyday use 
to its application in wider, less personal contexts such as newspapers and other media reports, workplace 
documents and procedures, and specific projects at home or in the community. At the end of the unit 
students will have the capacity to interpret and analyse how mathematics is represented and used. They 
can recognise and use some of the conventions and symbolism of formal mathematics. The mathematics 
involved would include measurement, graphs and simple statistics, use of maps and directions and an 
introductory understanding of the use of formulae and problem-solving strategies.  
 
Learning Outcomes  
¶ Numeracy for Practical Purposes ς Design: Can translate between two-dimensional and three-

dimensional real life objects and their diagrammatic representations for the purposes of 
measurement, design, and interpretation 

¶ Numeracy for Practical Purposes ς Measuring: Can use measurements, the metric system and simple 
measurement formulae for the purpose of interpreting, making or purchasing materials in practical 
situations.  

¶ Numeracy for Personal Organisation ς Location: Can use the conventions of distance, location and 
direction to read, create and use maps  

¶ Numeracy for Interpreting Society ς Data: Can create, use and interpret tables and graphs, and 
calculate and use averages, in order to reflect on information of relevance to self, work or community 

¶ Numeracy for Interpreting Society ς Numerical Information:  Can use, and calculate with, fractions, 
percentages, decimals, rates and large numbers, to reflect on aspects of personal, work or community 
life 

¶ Numeracy for Knowledge ς Further Study in Maths (formulae): Can develop and use simple formulae 
to describe and represent relationships between variables in real life contexts  

¶ Numeracy for Knowledge ς Further Study in Maths (problem solving): Can use simple mathematical 
problem-solving techniques to interpret and solve straightforward mathematical problems 
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VCAL PERSONAL DEVELOPMENT SKILLS 
 

PURPOSE 
The Personal Development Skills Strand recognizes the importance of applying knowledge and skills within 
different social contexts. The purpose of the Personal Development Skills Strand is to develop skills, 
knowledge and attitudes that lead toward: 
¶ Social responsibility 
¶ Building community 
¶ Civic responsibility eg. through volunteerism and working for the benefit of others 
¶ Improved self-confidence and self-esteem 
¶ Valuing civic participation in a democratic society 
 
The Personal Development Skills units have been developed to recognize learning, not recognized within 
other qualifications, that is valued within the community and that develops the skills, knowledge and 
attitudes identified in this strand. The units enable students to develop personal development skills 
through participation in locally developed curriculum, for example the Duke of Edinburgh Awards, Advance, 
a Victorian youth development program or Landcare Programs. 
 
The Personal Development Skills Strand units are designed to develop: 
¶ Environmental awareness 
¶ Commitment to, and achievement of, personal goals 
¶ Civil and civic responsibility 
¶ Improved health and physical wellbeing 
 

CONTENT 
Intermediate Unit 1: Personal Development Skills  
Nominal duration: 100 hours 
 
Unit Purpose 
The purpose of this unit is to focus on the development of organisation and planning skills, knowledge, 
practical skills, problem solving and interpersonal skills through participation in experiences of a practical 
nature. The focus of the learning program for Intermediate Unit 1 includes: 
¶ Subject specific knowledge applicable to a relevant personal, social, educational and/or community 

activity 
¶ Skills applicable to a relevant personal, social, educational and/or community activity 
¶ Development of self-management skills 
¶ Development of learning skills 
¶ Interpersonal communication skills 
 
Learning Outcomes 
¶ Plan and organise a complex activity 
¶ Demonstrate self-management skills for goal achievement 
¶ Demonstrate knowledge, skills and abilities in the context of an activity or project 
¶ Describe leadership skills and responsibilities 
¶ Utilise interpersonal skills to communicate ideas and information 
 

BIBLICAL PERSPECTIVE 
!ǇǇƭƛŜŘ ƻǊ ΨƘŀƴŘǎ ƻƴΩ ƭŜŀǊƴƛƴƎ ǊŜŎƻƎƴƛǎŜǎ ǘƘŀǘ ŜŘǳŎŀǘƛƻƴ ƛǎ ƴƻǘ ǎƛƳǇƭȅ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƻƎƴƛǘƛǾŜ 
ŀōƛƭƛǘƛŜǎΣ ƻǊ ΨƘŜŀŘ ƪƴƻǿƭŜŘƎŜΩΣ ǿƛǘƘƛƴ ǎǘǳŘŜƴǘǎΦ LƴŘŜŜŘΣ ŀǘ ƛǘǎ ŎƻǊŜΣ /ƘǊƛǎǘian education starts with the heart; 
ƭŜŀǊƴƛƴƎ ƛƴ DƻŘΩǎ ǿƻǊŘ ƛǎ ŘŜǎƛƎƴŜŘ ǘƻ ƭŜŀŘ ǎǘǳŘŜƴǘǎ ǘƻ ƭƻǾŜ DƻŘ ŀƴŘ ƭƻǾŜ ƻǘƘŜǊǎΦ CƻǊ ŜŀŎƘ ǎǘǳŘŜƴǘΣ ǇŜǊǎƻƴŀƭ 
development is holistic; learning involves head, heart and hand. God calls us to exercise wisdom, serve him 
faithfully and reflect his nature and character in our lives.  
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ASSESSMENT 
Assessment can occur at any time during the unit when the teacher/trainer is confident that the student is 
likely to be able to demonstrate successful performance. The learning outcomes for Personal Development 
Skills Intermediate Units 1 and 2 are not sequential and students may do one or both units within a learning 
program. 
 
Assessment must be valid in terms of context and methods. Assessment must be reliable in showing 
consistent results over a number of occasions. Assessment must not unduly disadvantage any student and 
must provide flexibility in the range of methodologies that cater to the needs of individual students.  
 
Evidence of successful performance of the learning outcomes can in include, but is not restricted to: 
¶ A portfolio of accumulated evidence, for example photos, timelines, logbooks, peer evaluations 
¶ Teacher observation and/or checklists 
¶ Evidence accumulated through project or program participation 
¶ Awards from recognized programs 
¶ Self- assessment inventories 
¶ Oral or written reports 
¶ Evidence of information and communications technology, including Internet usage 
 
The conditions related to the assessment of the learning outcomes may differ according to the particular 
learning environment, mode of delivery and subject content. 
 
Intermediate Unit 2: Personal Development Skills 
Nominal duration: 100 hours  
 
Unit purpose 
The purpose of this unit is to focus on the development of organisation and planning skills, knowledge, 
practical skills, problem solving and interpersonal skills through participation in experiences of a practical 
nature. The focus of the learning program for Intermediate Unit 2 includes: 
¶ Subject specific knowledge applicable to a relevant personal, social, educational and/or community 

activity 
¶ Skills applicable to a relevant personal, social, educational and/or community activity 
¶ Problem solving and comprehension skills 
¶ Presentation and research skills 
¶ Communication skills for spoken language and active listening 
 
Learning Outcomes 
¶ Identify planning and organisation skills relevant for the management of health or community service 

activities 
¶ Demonstrate skills relevant to complex problem solving 
¶ Demonstrate knowledge and skills related to hobby, study or interest 
¶ Utilise research and development skills to present information to an audience 
¶ Use spoken language and active listening skills to communicate complex ideas and information 
 
 
 
 



VCAL WORK RELATED SKILLS 
 

PURPOSE 
The purpose of the Work Related Skills Strand is to develop employability skills, knowledge and attitudes valued 
within community and work environments as a preparation for employment. The development of employability 
skills within this strand provides learners with a capacity to consider and choose from the range of pathways. 
 
The Work Related Skills units have been developed to recognize learning that is valued within community and 
work environments as preparation for employment which may not normally be recognized within other 
qualifications. Locally developed programs that use different social and work contexts to develop the interests 
and employability skills of young people can be selected for inclusion in the Work Related Skills units. 
 
The Work Related Skills units are designed to: 
¶ Integrate learning about work skills with prior knowledge and experiences 
¶ Enhance the development of employability skills through work related contexts 
¶ Develop critical thinking skills that apply to problem solving in work contexts 
¶ Develop planning and work related organizational skills 
¶ Develop OH&S awareness 
¶ Develop and apply transferable skills for work related contexts 
 

CONTENT 
Intermediate Unit 1: Work Related Skills  
Nominal duration: 100 hours 
 
Unit purpose 
The purpose of this unit is to provide a focus for more complex development of appropriate skills and knowledge 
in order to provide the necessary OH&S preparation for the workplace. 
 
The Work Related Skills units have been developed to recognise learning that may not normally be recognised 
within other qualifications, which is valued within community and work environments as preparation for 
employment. Locally developed programs that use different social and work contexts to develop interests and 
employability skills can be selected for inclusion in the Work Related Skills units. 
 
Content will be selected for the achievement of the learning outcomes by the school or educational provider. 
VCAL programs may include content from accredited and non-accredited curriculum, for example TAFE Taster 
programs. Teachers must ensure that these programs meet the learning outcomes of the Work Related Skills 
units. 
 
Learning Outcomes 
!ǘ LƴǘŜǊƳŜŘƛŀǘŜ ƭŜǾŜƭΣ ŀ ΨǿƻǊƪ ǊŜƭŀǘŜŘ ƎƻŀƭΩ ƛƴǾƻƭǾŜǎ ǿƻǊƪ ǳƴŘŜǊǘŀƪŜƴ ŀǘ /ŜǊǘƛŦƛŎŀǘŜ мκмм ƭŜǾŜƭ ŎƻƴŘǳŎǘŜŘ ǳƴŘŜǊ 
supervision and reasonable autonomous in regard to planning and work activities. In this unit there is a strong 
focus on the development of knowledge regarding OH&S in the workplace. 
 
Students must show competence in all six learning outcomes which are to: 
¶ Learn basic conditions and entitlements of a specific industry 
¶ Obtain and communicate information in response to work related OH&S issue 
¶ Develop knowledge and understanding of OH&S in a work related context 
¶ Identify problems or safety hazards that can affect the safety of the work environment 
¶ Contribute to team objectives to achieve safe work procedures 
¶ Use information and communication technology in relation to a work related activity 
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BIBLICAL PERSPECTIVE 
!ǎ ŀƴ ƛƳŀƎŜ ōŜŀǊŜǊ ƻŦ DƻŘΣ ǿŜ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎǘƛǾŜƭȅ ŎŀǊŜ ŦƻǊ DƻŘΩǎ ŎǊŜŀǘƛƻƴ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ Iƛǎ ǿƻǊƪΦ LƴŘŜŜŘ 
in Genesis 1 God blesses humanity by giving them everything that grows throughout the earth and commanding 
them to subdue the earth and rule every living thing. God has created use to work for him. This work extends 
beyond performing tasks of labour; 2 Corinthians 5 reminds us that we have also been given a ministry of 
reconciliation. Our calling in all aspects of life, including the workforce, is to be a representative of Christ, and 
through our lives, point to the redemption of the Gospel. 
 

ASSESSMENT 
Assessment can occur at any time during the unit when the teacher/trainer is confident that the student is likely to 
ōŜ ŀōƭŜ ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ǎǳŎŎŜǎǎŦǳƭ ǇŜǊŦƻǊƳŀƴŎŜΦ ¢ƻ ǊŜŎŜƛǾŜ ŀƴŘ Ψ{Ω ƛƴ ǘƘƛǎ ǳƴƛǘΣ ǎǘǳŘŜƴǘǎ Ƴǳǎǘ ǎƘƻǿ ŎƻƳǇŜǘŜƴŎŜ ƛƴ 
all six learning outcomes through satisfactory demonstration of all elements. 
 
The conditions related to the assessment of the learning outcomes may differ according to the particular learning 
environment, mode of delivery and content. 
 
All elements within each learning outcome must be met in the one assessment task. However, one task may be 
used to assess a number of learning outcomes. 
 
Intermediate Unit 2: Work Related Skills 
Nominal duration: 100 hours  
 
Unit Purpose 
The unit provides a focus for more complex development of work related and pre-vocational skills in a context 
appropriate to the task through: 
¶ Integrating more complex learning about work related skills with prior knowledge and experiences 
¶ Enhancing the development of employability skills at a more complex level in relevant problem solving 

situations 
¶ Developing more complex critical thinking skills that can be applied to work related problem solving 

situations 
¶ Developing more complex work related planning and organisational skills that incorporate evaluation and 

review 
¶ Developing more complex work related skills, which can be transferred to other work contexts 
 
The Work Related Skills units have been developed to recognise learning that may not normally be recognised 
within other qualifications, which is valued within community and work environments as preparation for 
employment. Locally developed programs that use different social and work contexts to develop interests and 
employability skills can be selected for inclusion in the Work Related Skills units. 
 
Content will be selected from the achievement of the learning outcomes by the school or educational provider. 
VCAL programs may include content from accredited and non-accredited curriculum, for example TAFE Taster 
programs. Teachers must ensure that these programs meet the learning outcomes of the Work Related Skills 
units. 
 
Content can include structured workplace learning and on-the-job learning/training but must enable the 
achievement of the Work Related Skills unit learning outcomes. 
 
Learning Outcomes 
!ǘ LƴǘŜǊƳŜŘƛŀǘŜ ƭŜǾŜƭΣ ŀ ΨǿƻǊƪ ǊŜƭŀǘŜŘ ƎƻŀƭΩ involves work undertaken at Certificate 1/11 level conducted under 
supervision and reasonable autonomous in regard to planning and work activities. 
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In this unit there is a focus on the development of knowledge regarding OH&S in the workplace. In this unit 
students will: 
¶ Learn to analyse and organise information for a work related goal 
¶ Communicate information and ideas for a work related goal 
¶ Plan, organise and manage activities for a work related goal 
¶ Identify and solve problems for a work related purpose 
¶ Work with others and in teams to achieve a work related goal 
¶ Use information and communications technology in relation to a work related activity 
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PURPOSE 
This study enables students to: 
ω Acquire knowledge and skills to record financial data and report accounting information in a manner that is 

appropriate for the needs of the user 
ω develop an understanding of the role of accounting in the management and operation of a business 
ω Develop skills in the use of ict in an accounting system 
ω develop an understanding of ethical considerations in relation to business decision-making 
ω develop the capacity to identify, analyse and interpret financial data and accounting information 
ω Develop and apply critical thinking skills to a range of business situations 
ω Use financial and other information to improve the accounting decision-making within a business 
 
CONTENT 
UNIT 1: Role of accounting in business 
AREAS OF STUDY 
ω The Role of Accounting 

Individuals should consider a range of factors before committing to or continuing in a business venture. In 
this area of study students investigate the reasons for establishing a business and possible alternatives to 
operating a business. They explore types of business ownership, factors that lead to the success or failure 
of a business, sources of business finance and ethical considerations. They develop an understanding of the 
role and importance of accounting in operating a business, and consider how accounting is used to provide 
information for making operational and investment decisions. 

 
ω Recording financial data and reporting accounting information for a service business 

In this area of study students investigate the role of accounting in generating financial data and accounting 
information. They use the accrual method for determining profit for a service business operating as a sole 
proprietor with cash and credit transactions. 
Students use both manual methods and ICT to record financial data and report accounting information. 
They apply accounting assumptions and qualitative characteristics, and use business documents and 
indicators to measure business performance in order to consider the success or failure of the business. 
 
There are many indicators to measure the performance of a business. Some are financial, such as the 
amount of profit earned compared with investment or total sales made in a given period, while others are 
based on nonfinancial information, such as the speed with which invoices are paid, number of customers 
visiting a store in a given period, or trends in consumer preferences. 

 
UNIT 2: Accounting and decision-making for a trading business 
AREAS OF STUDY 
ω Accounting for inventory 

The strategic management of inventory is a key factor in the success or failure of a trading business. In this 
area of study students investigate use of both the First-In, First-Out (FIFO) and Identified Cost inventory 
cost assignment methods to record and report the movements of inventory through the business. Using 
both methods, students discuss the effect of relevant financial and non-financial factors, including ethical 
considerations, on the outcomes of decisions taken in relation to inventory. 

 
ω Accounting for and managing accounts receivable and accounts payable 

Managing accounts receivable and accounts payable successfully is essential to maintaining an adequate 
cash flow for a business. In this area of study students record and report transactions relating to accounts 
receivable and accounts payable. They examine strategies for managing credit transactions and use 
indicators, such as accounts receivable turnover and accounts payable turnover, to analyse decisions 
related to these areas. Students also take account of ethical considerations involved in managing accounts 
receivable and accounts payable and the effects of these on business performance. 

ACCOUNTING VCE 
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ω Accounting for and managing non-current assets 

In this area of study students develop an understanding of the accounting processes for non-current assets 
and the issues that can arise when determining a valuation for a non-current asset. Students calculate and 
apply depreciation using the straight-line method and undertake recording and reporting of depreciation. 

 
UNIT 3: Financial accounting for a trading business 
AREAS OF STUDY 
ω Recording and analysing financial data 

In this area of study students focus on identifying and recording financial data for a business. They use 
double entry accounting to record data and generate accounting information in the form of accounting 
reports and graphical representations. This information is used to assist the owner in making informed 
decisions about the operation of the business. Students should also consider strategies to improve the 
performance of the business, taking into account the ethical considerations relevant to the business owner. 

 
ω Preparing and interpreting accounting reports 

The preparation of financial reports at the end of the reporting period provides information to be used as a 
basis for planning and decision-making by the business owner. Students develop their understanding of the 
accounting processes and complete those processes that are applicable to the end of a reporting period for 
a trading business. 
They apply the accrual method of accounting to the preparation of accounting reports and draw a 
distinction between cash and profit, considering the implications of these differences when using reports to 
make decisions. 
Students undertake an analysis of accounting reports and interpret the information, taking into account 
relevant ethical considerations, in order to evaluate the performance of the business. 

 
UNIT 4: Recording, reporting, budgeting and decision-making 
AREAS OF STUDY 
ω Extension of Recording and Reporting 

In this area of study students further develop their understanding of the recording and reporting of financial data in 
the General Journal and General Ledger by focusing on balance day adjustments and the alternative methods of 
depreciating for non-current depreciable assets. Students prepare accounting reports using manual methods and ICT. 
They consider the effect of balance day adjustments on the accounting reports, and the implications of using 
alternative methods of depreciation on the accounting reports and on the performance of the business. They also 
examine ethical considerations that may effect the recording and reporting of financial data and business 
performance. 

 
ω Budgeting and decision-making 

Business owners must plan for future activities if they are to successfully manage the business. Preparing 
budgeted accounting reports provides the owner with information that will assist in managing and 
developing strategies to improve business performance. Students prepare and analyse budgeted 
accounting reports, both manually and using ICT, and suggest strategies to improve the performance of the 
business. They also discuss and evaluate the ethical considerations associated with business decision-
making and business improvement. 
 

BIBLICAL PERSPECTIVE 
The study of accounting is based on the premise that people need to be accountable. 
 
As Christians we can go one step further and highlight a very fundamental Biblical principle ς that we are all 
ultimately accountable to God: άbƻǘƘƛƴƎ ƛƴ ŀƭƭ ŎǊŜŀǘƛƻƴ ƛǎ ƘƛŘŘŜƴ ŦǊƻƳ DƻŘΩǎ ǎƛƎƘǘΦ 9ǾŜǊȅǘƘƛƴƎ ƛǎ ǳƴŎƻǾŜǊŜŘ ŀƴŘ 
laid bare before the eyes of Him to whom we must givŜ ŀŎŎƻǳƴǘέ Hebrews 4:13 
This subject develops this principle and focuses more specifically on our accountability to God in relation to 
money and talents. Matthew 25:14-30: Parable of the talents and Luke 16:1-13: Parable of the shrewd manager. 
 
The course also helps encourage careful stewardship of the gifts that God has given through planning and 
budgeting. 
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ASSESSMENT 
UNIT 1 
Assessment tasks for this unit are selected from: 
ω A folio of exercises utilising manual methods and ICT 
ω Structured questions utilising manual methods and ICT 
ω An assignment including use of ICT 
ω A case study including use of ICT 
ω A classroom presentation, role-play or debate 
ω A report utilising ICT 
 
UNIT 2 
Assessment tasks for this unit are selected from: 
ω A folio of exercises utilising manual methods and ICT 
ω Structured questions utilising manual methods and ICT 
ω An assignment including use of ICT 
ω A case study including use of ICT 
ω A classroom presentation, role-play or debate 
ω A report utilising ICT 
 
UNIT 3 

Outcomes Assessment Tasks Marks allocated* 

Outcome 1 
Record financial data using a double 
entry system; explain the role of the 
General Journal, General Ledger and 
inventory cards in the recording process; 
and describe, discuss and analyse various 
aspects of the accounting system, 
including ethical considerations. 

¢ƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ŜŀŎƘ 
outcome will be assessed using one or 
more of the following: 

¶ Structured questions (manual and ICT 
based) 

¶ Folio of exercises (manual and ICT 
based) 

¶ A case study (manual and ICT based) 

¶ A report (written, oral or ICT based) 

60 

Outcome 2 
Record transactions and prepare, 
interpret and analyse accounting reports 
for a trading business. 

40 

TOTAL MARKS 
At least 30 marks must be allocated to 
ICT-based assessment 

100 
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UNIT 4 

Outcomes Assessment Tasks Marks allocated* 

Outcome 1 
Record financial data and balance day 
adjustments using a double entry system, 
report accounting information using an 
accrual-based system and evaluate the effect 
of balance day adjustments and alternative 
methods of depreciation on accounting 
reports 

¢ƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ŜŀŎƘ 
outcome will be assessed using one or 
more of the following: 
 
ω Structured questions (manual and 

ICT-based) 
ω Folio of exercises (manual and ICT-

based) 
ω A case study (manual and ICT-

based) 
ω A report (written, oral or ICT-

based) 

50 

Outcome 2 
Prepare budgeted accounting reports and 
variance reports for a trading business using 
financial and other relevant information, and 
model, analyse and discuss the effect of 
alternative strategies on the performance of 
a business 

50 

TOTAL MARKS 
At least 30 marks must be allocated 
to ICT-based assessment 

100 

 
External assessment 
The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination, which will contribute 
50 per cent to the study score. 
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PURPOSE 
This study is designed to enable students to: 
¶ Acquire a broad knowledge of art 
¶ Develop ideas and conceptual and problem-solving skills through investigation and experimentation 
¶ Develop the technical skills and artistic awareness necessary to produce works of quality 
¶ Develop diversity in art practice through the investigation and experimentation of materials, techniques, 

processes and art forms understand aesthetics and the language of visual analysis 
¶ Develop critical awareness of how art relates to its cultural and historical contexts 
¶ Develop a critical awareness of the ways in which artists relate to the values, beliefs and traditions of 

societies 
¶ Develop skills to interpret art and to discuss and debate the ideas and issues which are raised 
 

CONTENT 
UNIT 1: ART AND MEANING 
AREAS OF STUDY 
¶ Art and Meaning 

This area of study introduces the concept of Analytical Frameworks to support the interpretation of the 
meanings and messages of artworks, both as intended by the artist and as interpreted by the viewer. 
{ǘǳŘŜƴǘǎ ƭŜŀǊƴ ǘƘŀǘ ǘƘŜ ŀƴŀƭȅǎƛǎ ƻŦ ŀƴ ŀǊǘǿƻǊƪΩǎ ŦƻǊƳŀƭ ǉǳŀƭƛǘƛŜǎ ǳǎƛƴƎ ǘƘŜ CƻǊƳŀƭ CǊŀƳŜǿƻǊƪ Ŏŀƴ ŜƴƘŀƴŎŜ 
their understanding and interpretation of artworks. They gain an understanding that art may reflect the 
ŀǊǘƛǎǘΩǎ ƛƴǘŜǊŜǎǘǎΣ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ǘƘƛƴƪƛƴƎ ǘƘǊƻǳƎƘ ŀǇǇƭȅƛƴƎ ǘƘŜ tŜǊǎƻƴŀƭ CǊŀƳŜǿƻǊƪ ǘƻ ǊŜŀŘ ǇƻǎǎƛōƭŜ 
meanings of artworks. They also develop an understanding that the interpretation of the meanings and 
messages of art may be a personal response by the viewer. Students examine both historical and 
contemporary artworks that may be selected from a range of societies and cultures. 

 
¶ Artmaking and Personal Meaning 

In this area of study, students are encouraged to develop and apply skills while exploring areas of individual 
interest to create artworks. Students undertake a range of experiences that offer different ways of working. 
They build confidence through the guided exploration of techniques, materials and processes. Students 
apply skills of observation and imagination to the development of a folio of visual responses to a selection 
of set tasks. Students document their thinking as they engage in creative and technical processes. They 
reflect on their own artmaking and examine how they have used art elements and principles to develop 
their visual language. They use the Formal Framework and the Personal Framework to analyse the formal 
qualities in their artworks. 
 
In their artmaking, students focus on realising their ideas through the exploration of techniques, selected 
art forms and media. They are introduced to a range of materials, skills and concepts through processes of 
discussion and investigation. Teachers set specific tasks to direct and facilitate investigation and 
experimentation. 

 
UNIT 2: ART AND CULTURE 
AREAS OF STUDY 
¶ Art and Culture 

This area of study focuses on the ways in which art reflects and communicates the values, beliefs and 
traditions of the societies for and in which it is created. Students explore and investigate the ways in which 
the world and the artist have changed over time and the factors that influence these changes.  They apply 
the Formal Framework and the Cultural Framework in their analysis and interpretation of artworks of at 
least four artists. 

 
 

ART                VCE 
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¶ Artmaking and Cultural Expression 
In this area of study students explore areas of personal interest related to their cultural identification and 
experiment with visual language to present their ideas. Observations, imagination, ideas or concepts may 
be starting points for them to experiment with techniques, materials, processes and art forms. Using the 
Formal Framework, they analyse formal qualities in their artworks and document their creative and 
technical processes. They reflect on their own artmaking and examine how they have used art elements 
and principles to develop their visual language. They examine their artmaking and reflect on how cultural 
aspects are evidenced in their artwork. They use appropriate health and safety practices with respect to the 
impact of their arts practice upon themselves and their environment 

 
UNIT 3: INTERPRETING ART 
AREAS OF STUDY  
¶ Interpreting Art 

In this area of study students respond critically as they interpret the meanings and messages of artworks.  
TƘŜȅ ŘŜǾŜƭƻǇΣ ŜȄŀƳƛƴŜ ŀƴŘ ŀƴŀƭȅǎŜ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƻǇƛƴƛƻƴǎ ŀƴŘ ǳǎŜ ŜǾƛŘŜƴŎŜ ǘƻ ǎǳǇǇƻǊǘ ŘƛŦŦŜǊŜƴǘ 
points of view. Students undertake research to support their analysis. Using appropriate art language, they 
compare and contrast artworks produced before 1970 with artworks produced since 1970. 

 
Students must undertake: 
- The study of at least one artist who produced work before 1970 and at least one other artist who has 

produced work since 1970 
- A comparison and contrast of these artists with detailed analysis of at least two artworks by each artist 
- The application of relevant aspects of all the analytical frameworks across each of the selected 

artworks to interpret the meanings and messages 
 
¶ Investigation and Interpretation through Artmaking 

In this area of study students develop their own art responses inspired by ideas, concepts and observations. 
They apply imagination and creativity as they explore and develop their visual language through the 
investigation and experimentation of materials, techniques, processes and art form/s. They engage in 
ongoing exploration, reflection, analysis and evaluation as they progressively develop and refine their ideas. 
They document and analyse their thinking and working practices throughout this process, using the 
language and context of selected Analytical Frameworks to guide their reflection.  They use appropriate 
technical skill to produce at least one finished artwork as they continue to develop the body of work that 
will be completed at the end of Unit 4. Students employ appropriate health and safety practices in the 
development of their practical work. 

 
UNIT 4: DISCUSSING AND DEBATING ART 
AREAS OF STUDY 
¶ Discussing and Debating Art 

Students discuss and debate art issues such as the varying interpretations of the role of art in society. They 
research, analyse and interpret artworks related to their discussion. They refer to a range of resources and 
commentaries to examine and debate opinions and arguments, and refer to artists and artworks to support 
their points of view. They use relevant aspects of the Analytical Frameworks to provide structure for their 
analysis.  They make use of a range of commentaries to support and/or challenge art issues. 

 
In this area of study, students must study: 
- A minimum of one selected art issue 
- At least one artist not studied in unit 3 and a minimum of two artworks by that artist 
- A range of diverse viewpoints as seen in commentaries relating to artworks and art issues 

 
¶ Realisation and Resolution  

Students continue to develop the body of work begun in Unit 3 and work toward resolved ideas and 
concepts leading to at least one finished artwork other than the work that was completed for Unit 3. They 
reflect on personal concepts and ideas as they progressively develop and refine their artworks. They 
continue to use the Analytical Frameworks to reflect on the formal and personal, cultural and 
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contemporary qualities and aspects as appropriate to their artworks. They document their thinking and 
working practices, reflecting exploration, experimentation and skill. They use and analyse appropriate 
formal elements and principles, and continue to apply appropriate health and safety practices relevant to 
their use of materials, techniques and processes. 

 
BIBLICAL PERSPECTIVE 
God created the world out of nothing. For the human artist, we must begin with what is, in order to create what is 
imaginary. Creating and making, looking and responding enables students to fulfil their God given roles as 
creators and makers. It is our responsibility to draw closer to God and understand Him better through studying 
and using observational skills to perceive and respond to what we see. We are responsible to think on beautiful 
things and to appreciate the beauty God has provided. God evaluated His creative works when they were 
ŦƛƴƛǎƘŜŘΦ DƻŘ ƎƛǾŜǎ ŀ ǎǇŜŎƛŦƛŎ ŎƻƳƳŀƴŘ ǿŜ ŀǊŜ ǘƻ ǊŜǎǇƻƴŘ ŘƛŦŦŜǊŜƴǘƭȅ ŦǊƻƳ ǘƘŜ ǿƻǊƭŘΦ DƻŘΩǎ ŎǊŜŀǘƛƻƴǎ 
communicate His truth and love to man.   
 
Through their study of Art Appreciation, students begin to develoǇ ŀƴ ŀǿŀǊŜƴŜǎǎ ƻŦ DƻŘΩǎ ǊƻƭŜ ƛƴ ǘƘŜ CƛƴŜ !Ǌǘǎ 
ŀƴŘ ŘƛǎŎƻǾŜǊ DƻŘΩǎ ǇǳǊǇƻǎŜ ŦƻǊ !Ǌǘ ƛƴ ǎƻŎƛŜǘȅΦ !Ǌǘƛǎǘǎ ǿƘƻ ƘŀǾŜ ǿƻǊƪŜŘ ŦƻǊ DƻŘΩǎ ƎƭƻǊȅ ŘŜƳƻƴǎǘǊŀǘŜ ŀƴŘ ǊŜŦƭŜŎǘ ŀƭƭ 
that is true, praiseworthy and holy. The role and responsibility of the Christian Artist in the production of Art work 
will not debase or degenerate creation, but emphasize its wonder and glorify its Creator. 
 

ASSESSMENT 
UNIT 1 
Assessment tasks for Outcome 1 are selected from: 
¶ An extended written response 
¶ Short-answer responses supported by visual references 
¶ An annotated visual report 
¶ A multimedia presentation 

 
Assessment task for Outcome 2 is: 
¶ A developmental folio of visual responses to a selection of set tasks 
 
UNIT 2 
Assessment tasks for Outcome 1 are selected from: 
¶ An extended written response 
¶ Short-answer responses supported by visual references 
¶ An annotated visual report 
¶ A multimedia presentation 
 
Assessment task for Outcome 2 is: 
¶ A folio of visual responses including at least one finished artwork 
 
UNIT 3 

Outcomes Assessment Tasks Marks Allocated*  

Area of Study 1 
Outcome 1 
Use the Analytical Frameworks to analyse and 
interpret artworks produced before 1970 and 
artworks produced since 1970, and compare and 
contrast the meanings and messages of artworks 
produced before 1970 with those of artworks 
produced since 1970. 

Any one or a combination of the following tasks: 

¶ a written report 

¶ an extended response 

¶ short responses 

¶ structured questions 

¶ an annotated visual report 

¶ a multimedia presentation 

30 

TOTAL MARKS 30 

*School-assessed coursework for Unit 3 contributes 10 per cent 
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UNIT 4 

Outcomes Assessment Tasks Marks Allocated* 

Area of Study 1 
Outcome 1 
Discuss and debate an art issue using selected 
artist/s works as context, and present their 
informed opinion with reference to artworks 
and with the support of selected 
commentaries and relevant aspects of the 
Analytical Frameworks. 

Any one or a combination of the following tasks: 

¶ a written report 

¶ an extended response 

¶ short responses 

¶ structured questions 

¶ an annotated visual report 

¶ a multimedia presentation 

30 

TOTAL MARKS 30 

*School-assessed coursework for Unit 4 contributes 10 per cent 
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PURPOSE 
Biology is the study of created living things from familiar, complex multicellular organisms that live in the many 
different habitats of our biosphere to single celled micro-organisms that live in seemingly inhospitable conditions.  
It is a study of the dynamic relationships between living things, their interdependence, their interactions with the 
non-living environment, and the processes that maintain life and ensure its continuity.  Biology enables students 
to understand that despite the diverse ways of meeting the challenges of survival, all living things have many 
structural and functional characteristics in common. 
 

CONTENT 
UNIT 1:  HOW DO LIVING THINGS STAY ALIVE? 
AREAS OF STUDY 
¶ How Do Organisms Function? 

In this area of study students examine the structure and functioning of cells and how the plasma 
membrane contributes to survival by controlling the movement of substances into and out of the cell. 
Although the internal structure of a cell varies, all cells require a relatively stable internal environment for 
optimal functioning. Whether life forms are unicellular or multicellular, or heterotrophic or autotrophic, 
whether they live in a deep ocean trench, a tropical rain forest, an arid desert or on the highest mountain 
peak, all individual organisms are faced with the challenge of obtaining nutrients and water, exchanging 
gases, sourcing energy and having a means of removal of waste products. 
 

¶ How Do Living Systems Sustain Life? 
In this area of study students examine the structural, physiological and behavioural adaptations of a range 
of organisms that enable them to survive in a particular habitat and to maintain a viable population size 
over time. Students consider the distinction between the external and internal environment of an organism 
and examine how homeostatic mechanisms maintain the internal environment within a narrow range of 
values for factors including temperature, blood glucose and water balance. They explore the importance 
and implications of organising and maintaining biodiversity and examine the nature of an ecosystem in 
terms of the network of relationships within a community of diverse organisms. Students identify a 
ƪŜȅǎǘƻƴŜ ǎǇŜŎƛŜǎΣ ŜȄǇƭƻǊŜ ŀƴ ƻǊƎŀƴƛǎƳΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǘƻ ƛǘǎ Ƙŀōƛǘŀǘ ŀƴŘ ŜǾŀƭǳŀǘŜ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ŀōƛƻǘƛŎ 
factors on the distribution and abundance of organisms within the community. Factors affecting population 
size and growth are analysed. 

 
¶ Practical Investigation 

Survival requires control and regulation of factors within an individual and often outside the individual. In 
this area of study students design and conduct a practical investigation into the survival of an individual or a 
species. The investigation requires the student to develop a question, plan a course of action to answer the 
question, undertake an investigation to collect the appropriate primary qualitative and/or quantitative 
data, organise and interpret the data and reach a conclusion in response to the question. The investigation 
is to be related to knowledge and skills developed in Areas of Study 1 and/or 2 and is conducted by the 
student through laboratory work, fieldwork and/or observational. 

 
UNIT 2:  HOW IS CONTINUITY OF LIFE MAINTAINED? 
AREAS OF STUDY 
¶ How Does Reproduction Maintain The Continuity Of Life? 

In this area of study students consider the need for the cells of multicellular organisms to multiply for 
growth, repair and replacement. They examine the main events of the cell cycle in prokaryotic and 
eukaryotic cells. Students become familiar with the key events in the phases of the cell cycle, and focus on 
ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ ǇǊƻŎŜǎǎŜǎ ƛƴǾƻƭǾŜŘ ƛƴ ŀ ŎŜƭƭΩǎ ǇǊŜǇŀǊŀǘƛƻƴ ŦƻǊ ŎŜƭƭ ŘƛǾƛǎƛƻƴΦ {ǘǳŘŜƴǘǎ ƛƴǾŜǎǘƛƎŀǘŜ ŀƴŘ 
use visualisations and modelling to describe the characteristics of each of the phases in mitosis. Cytokinesis 
is explained for both plant and animal cells. Students describe the production of gametes in sexual 

BIOLOGY VCE 
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reproduction through the key events in meiosis and explain the differences between asexual and sexual 
reproduction in terms of the genetic makeup of daughter cells. Students consider the role and nature of 
stem cells, their differentiation and the consequences for human prenatal development and their potential 
use to treat injury and disease. 
 

¶ How Is Inheritance Explained? 
In this area of study students build on their understanding of the nature of genes and the use of genetic 
language to read and interpret patterns of inheritance and predict outcomes of genetic crosses. They gain 
an understanding that a characteristic or trait can be due solely to one gene and its alleles, or due to many 
genes acting together, or is the outcome of genes interacting with external environmental or epigenetic 
factors. Students apply their genetic knowledge to consider the social and ethical implications of genetic 
applications in society including genetic screening and decision making regarding the inheritance of 
autosomal and sex-linked conditions. 
 

¶ Investigation Of An Issue 
The increasing uses and applications of genetics knowledge and reproductive science in society both 
provide benefits for individuals and populations and raise social, economic, legal and ethical questions. 
Human cloning, genetic modification of organisms, the use of forensic DNA databanks, assisted 
reproductive technologies and prenatal and predictive genetic testing challenge social and ethical norms. In 
this area of study students apply and extend their knowledge and skills developed in Areas of Study 1 
and/or 2 to investigate an issue involving reproduction and/or inheritance. 

 
They communicate the findings of their investigation and explain the biological concepts, identify different 
opinions, outline the legal, social and ethical implications for the individual and/or species and justify their 
conclusions. Material for the investigation can be gathered from laboratory work, computer simulations 
and modelling, literature searches, global databases and interviews with experts. 

 
UNIT 3:  HOW DO CELLS MAINTAIN LIFE? 
AREAS OF STUDY 
¶ How Do Cellular Processes Work? 

In this area of study students focus on the cell as a complex chemical system. They examine the chemical 
nature of the plasma membrane to compare how hydrophilic and hydrophobic substances move across it. 
They model the formation of DNA and proteins from their respective subunits. The expression of the 
information encoded in a sequence of DNA to form a protein is explored and the nature of the genetic code 
ƻǳǘƭƛƴŜŘΦ {ǘǳŘŜƴǘǎ ǳǎŜ ǘƘŜ ƭŀŎ ƻǇŜǊƻƴ ǘƻ ŜȄǇƭŀƛƴ ǇǊƻƪŀǊȅƻǘƛŎ ƎŜƴŜ ǊŜƎǳƭŀǘƛƻƴ ƛƴ ǘŜǊƳǎ ƻŦ ǘƘŜ ΨǎǿƛǘŎƘƛƴƎ ƻƴΩ 
ŀƴŘ ΨǎǿƛǘŎƘƛƴƎ ƻŦŦΩ ƻŦ ƎŜƴŜǎΦ 
 
Students learn why the chemistry of the cell usually takes place at relatively low, and within a narrow range 
of temperatures. They examine how reactions, including photosynthesis and cellular respiration, are made 
up of many steps that are controlled by enzymes and assisted by coenzymes. Students explain the mode of 
action of enzymes and the role of coenzymes in the reactions of the cell and investigate the factors that 
affect the rate of cellular reactions. 

 
¶ How Do Cells Communicate? 

In this area of study students focus on how cells receive specific signals that elicit a particular response. 
Students apply the stimulus-response model to the cell in terms of the types of signals, the position of 
receptors, and the transduction of the information across the cell to an effector that then initiates a 
response. Students examine unique molecules called antigens and how they elicit an immune response, the 
nature of immunity and the role of vaccinations in providing immunity. They explain how malfunctions in 
signalling pathways cause various disorders in the human population and how new technologies assist in 
managing such disorders. 
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UNIT 4:  HOW DOES LIFE CHANGE AND RESPOND TO CHALLENGES OVER TIME? 
AREAS OF STUDY 
¶ How Are Species Related? 

In this area of study students focus on changes to genetic material over time and the evidence for biological 
evolution. They investigate how changes to genetic material lead to new species through the process of 
natural selection as a mechanism for evolution. Students examine how evolutionary biology and the 
relatedness of species is based upon the accumulation of evidence. They learn how interpretations of 
evidence can change in the light of new evidence as a result of technological advances, particularly in 
molecular biology. The human fossil record is explored to identify the major biological and cognitive trends 
that have led to a complex interrelationship between biology and culture. 

 
¶ How Do Humans Impact On Biological Processes? 

In this area of study students examine the impact of human culture and technological applications on 
biological processes. They apply their knowledge of the structure and function of the DNA molecule to 
examine how molecular tools and techniques can be used to manipulate the molecule for a particular 
purpose. Students describe gene technologies used to address human issues and consider their social and 
ethical implications. Scientific knowledge can both challenge and be challenged by society. Students 
examine biological challenges that illustrate how the reception of scientific knowledge is influenced by 
social, economic and cultural factors. 
 

¶ Practical Investigation 
A student-designed or adapted investigation related to cellular processes and/or biological change and 
continuity over time is undertaken in either Unit 3 or Unit 4, or across both Units 3 and 4. The investigation 
is to relate to knowledge and skills developed across Units 3 and 4 and may be undertaken by the student 
through laboratory work and/or fieldwork. The investigation requires the student to identify an purpose, 
develop a question, formulate a hypothesis and plan a course of action to answer the question and that 
complies with safety and ethical guidelines. The student then undertakes an experiment that involves the 
collection of primary qualitative and/or quantitative data, analyses and evaluates the data, identifies 
limitations of data and methods, links experimental results to science ideas, reaches a conclusion in 
response to the question and suggests further investigations which may be undertaken. The results of the 
investigation are presented in a scientific poster format according to the template provided by VCAA. A 
practical logbook must be maintained by the student for record, authentication and Assessment purposes. 

 

BIBLICAL PERSPECTIVE 
Biology should assist the Christian growth of the students in the following ways: 
¶ It should help the student cultivate a fear of and respect for God as they study the wonder of His creation 
¶ It should help the student gain ŀǇǇǊŜŎƛŀǘƛƻƴ ŀƴŘ ŀǿŀǊŜƴŜǎǎ ƻŦ DƻŘΩǎ ŀƳŀȊƛƴƎ ŎǊŜŀǘƛƻƴǎ 
¶ It should provide a resource of skills and information on which the student can make responsible, 

intelligent and Christian decisions on various biology related issues eg. Abortion, IVF, euthanasia, genetic 
engineering and evolution 

 

ASSESSMENT 
UNIT 1 
For Outcomes 1 and 2 from a range of: 
¶ A report of a fieldwork activity 
¶ Annotations of a practical work folio of activities or investigations 
¶ A bioinformatics exercise 
¶ Media response 
¶ Data analysis 
¶ Problem solving involving biological concepts, skills and/or issues 
¶ A reflective learning journal/blog related to selected activities or in response to an issue 
¶ A test comprising multiple choice and/or short answer and/or extended response 
 
For Outcome 3 
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¶ A report of a student-designed or adapted investigation related to the survival of an organism or a species 
using an appropriate format, for example a scientific poster, practical report, oral communication or digital 
presentation 

 
UNIT 2 
For Outcomes 1 and 2 from a range of: 

¶ A report of a fieldwork activity 

¶ Annotations of a practical work folio of activities or investigations 

¶ A bioinformatics exercise 

¶ Media response 

¶ Data analysis 

¶ Problem solving involving biological concepts, skills and/or issues 

¶ A reflective learning journal/blog related to selected activities or in response to an issue 

¶ A test comprising multiple choice and/or short answer and/or extended response 
 
For Outcome 3 

¶ A report of an investigation into genetics and/or reproductive science using an appropriate format, for 
example, digital presentation, oral communication or written report 

 
UNIT 3 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Explain the dynamic nature of the cell in terms of 

key cellular processes including regulation, 

photosynthesis and cellular respiration, and 

analyse factors that affect the rate of 

biochemical reactions. 

A report related to at least two practical activities from 

a practical logbook 

 

The assessment task may be written or multimodal. 

50 

Outcome 2 

Apply a stimulus-response model to explain how 

cells communicate with each other, outline 

human responses to invading pathogens, 

distinguish between the different ways that 

immunity may be acquired, and explain how 

malfunctions of the immune 

system cause disease. 

At least one task selected from: 

¶ a report of a practical activity 

¶ annotations of activities or investigations from a 

practical logbook 

¶ a graphic organiser 

¶ a bioinformatics exercise 

¶ an evaluation of research 

¶ media response  

¶ data analysis 

¶ a response to a set of structured questions 

¶ problem solving involving biological concepts, 

skills and/or issues 

¶ a reflective learning journal/blog related to 

selected activities or in response to an issue. 

50 

TOTAL MARKS  100 

*School-assessed Coursework for Unit 3 contributes 16 per cent 
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UNIT 4 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Analyse evidence for evolutionary change, explain 

how relatedness between species 

is determined, and elaborate on the 

consequences of biological change in human 

evolution. 

A report using primary or secondary data. 

 

The assessment task may be written or multimodal. 

30 

Outcome 2 

Describe how tools and techniques can be used to 

manipulate DNA, explain how biological 

knowledge is applied to biotechnical 

applications, and analyse the 

interrelationship between scientific 

knowledge and its applications in society. 

A response to an issue 

 

OR 

 

A report of a laboratory investigation 

 

The assessment task may be written or multimodal. 

30 

Outcome 3 

Design and undertake an investigation related to 

cellular processes and/or biological change 

and continuity over time, 

and present methodologies, findings and 

conclusions in a scientific poster. 

A structured scientific poster according to the VCAA template 

(not exceeding 1000 words) 
30 

TOTAL MARKS  90 

*School-assessed Coursework for Unit 4 contributes 24 per cent 

 

EXTERNAL ASSESSMENT 
The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination. 
The examination will contribute 60 per cent. 
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PURPOSE 
As the Christian leaders of tomorrow, both in the church and in business, it is important that our students have a 
strong understanding of what it means to lead and manage. Business Management examines the ways in which 
people at various levels within a business organisation manage resources to achieve the objectives of the 
organisation. The study recognises that there is a range of management theories. In each unit students examine 
some of these theories and, through exposure to real business scenarios and direct contact with business, 
compare them with management in practice. 
 

CONTENT 
Businesses of all sizes are major contributors to the economic and social wellbeing of a nation. Therefore, how 
businesses are formed and the fostering of conditions under which new business ideas can emerge are vital for a 
ƴŀǘƛƻƴΩǎ ǿŜƭƭōŜƛƴƎΦ ¢ŀƪƛƴƎ ŀ ōǳǎƛƴŜǎǎ ƛŘŜŀ ŀƴŘ ǇƭŀƴƴƛƴƎ Ƙƻǿ ǘƻ ƳŀƪŜ ƛǘ ŀ ǊŜŀƭƛǘȅ ŀǊŜ ǘƘŜ ŎƻǊƴŜǊǎǘƻƴŜǎ ƻŦ ŜŎƻƴƻƳƛŎ 
and social development. In this unit students explore the factors affecting business ideas and the internal and 
external environments within which businesses operate, and the effect of these on planning a business. 
 
UNIT 1: PLANNING A BUSINESS 
AREAS OF STUDY 
¶ The Business Idea 

In this area of study students investigate how business ideas are created and how conditions can be 
fostered for new business ideas to emerge. New business ideas are formed through a range of sources, 
such as identifying a gap in the market, technological developments and changing customer needs. 
Students explore some of the issues that need to be considered before a business can be established. 

 
¶ External Environment 

The external environment consists of all elements outside a business that may act as pressures or forces on 
the operations of a business. Students consider factors from the external environment such as legal, 
political, social, economic, technological, global and corporate social responsibility factors and the effects 
these may have on the decisions made when planning a business. Students investigate how the internal 
environment relates to the external environment and the effects of this relationship on planning a 
business. 
 

¶ Internal Environment 
The internal environment affects the approach to and success of business planning. The owner will 
generally have more control over the activities, functions and pressures that occur within a business. These 
factors, such as business models, legal business structures and staffing, will also be influenced to some 
extent by the external environment. Students explore the factors within the internal environment and 
consider how planning decisions may have an effect on the ultimate success of a business. 

 
UNIT 2: ESTABLISHING A BUSINESS 
AREAS OF STUDY 
¶ Legal Requirements And Financial Considerations 

It is essential to deal with legal and financial matters when establishing a business. In this area of study 
students are introduced to the legal requirements and financial considerations that are vital to establishing 
a business. They also consider the implications for the business if these requirements are not met. 
 

¶ Marketing a Business 
Establishing a strong customer base for a business is an important component of success. In this area of 
study students develop their understanding that marketing encompasses a wide range of management 
practices, from identifying the needs of the target market and establishing a brand presence, through to 
considerations on price, product features and packaging, promotion, place, people, physical evidence and 

BUSINESS MANAGEMENT VCE 
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processes. They also consider effective public relations strategies and the benefits and costs these can bring 
to a business. 
 

¶ Staffing a Business 
{ǘŀŦŦ ŀǊŜ ƻƴŜ ƻŦ ǘƘŜ ōǳǎƛƴŜǎǎΩǎ ƎǊŜŀǘŜǎǘ ŀǎǎŜǘǎ ŀƴŘ ŀǊŜ ŀƴ ƛƳǇƻǊǘŀƴǘ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ǿƘŜƴ ŜǎǘŀōƭƛǎƘƛƴƎ ŀ 
business. The quantity and quality of staff has a direct link to business productivity and the achievement of 
business objectives. In this area of study students examine the staffing requirements that will meet the 
needs and objectives of the business and contribute to productivity and effectiveness. They research the 
processes undertaken by the business with relation to the recruitment, selection and induction of staff. 
Students consider the opportunities that the skills and capabilities of staff can contribute to the business, 
the legal obligations that must be addressed and the relationship between employers and employees 
within a business. 

 
UNIT 3: MANAGING A BUSINESS 
AREAS OF STUDY 
¶ Business Foundations 

This area of study introduces students to the key characteristics of businesses and their stakeholders. 
Students investigate potential conflicts between and the different demands of stakeholders on a business. 
They examine a range of management styles and management skills that may be used when managing a 
business and apply these to contemporary business case studies. 
 

¶ Managing Employees 
In this area of study students investigate essential factors such as motivation and training involved in 
effectively managing employees during their time at a business to ensure the business objectives are 
ŀŎƘƛŜǾŜŘΦ ¢ƘŜȅ ŎƻƴǎƛŘŜǊ aŀǎƭƻǿΩǎ IƛŜǊŀǊŎƘȅ ƻŦ bŜŜŘǎΣ [ƻŎƪŜ ŀƴŘ [ŀǘƘŀƳΩǎ Dƻŀƭ {ŜǘǘƛƴƎ ¢ƘŜƻǊȅ ŀƴŘ 
[ŀǿǊŜƴŎŜ ŀƴŘ bƻƘǊƛŀΩǎ CƻǳǊ 5ǊƛǾŜ ¢ƘŜƻǊȅ ƻŦ ƳƻǘƛǾŀǘƛƻƴΦ ¦ǎƛƴƎ ǘƘŜ ǘƘŜƻǊƛŜǎ ŀƴŘ ƳƻǘƛǾŀǘƛƻƴ ǎǘǊŀǘŜƎƛŜǎΣ 
students propose and justify possible solutions to employee management in contemporary business case 
studies. Students gain an overview of workplace relations, including the main participants and their roles in 
the dispute resolution process. 
 

¶ Operations Management 
The production of goods and services is the core objective of businesses. Effective management of the 
process of transforming inputs into outputs is vital to the success of a business, both in terms of maximising 
the efficiency and effectiveness of the production process and meeting the needs of stakeholders. In this 
area of study students examine operations management and consider the best and most responsible use of 
available resources for the production of a quality final good or service in a competitive, global 
environment. 

 
UNIT 4: TRANSFORMING A BUSINESS 
AREAS OF STUDY 
¶ Reviewing Performance ς The Need For Change 

In this area of study students develop their understanding of the need for change. Managers regularly 
review and evaluate business performance through the use of key performance indicators and use the 
results to make decisions concerning the future of a business. Managers can take both a proactive and 
reactive approach to change. Students investigate the ways a business can search for new business 
opportunities as a source of future business growth and consider current forces for change on a business. 
¢ƘŜȅ ŀǇǇƭȅ [ŜǿƛƴΩǎ CƻǊŎŜ CƛŜƭŘ !ƴŀƭȅǎƛǎ ǘƘŜƻǊȅ ǘƻ ŎƻƴǘŜƳǇƻǊŀǊȅ ŎŀǎŜ ǎǘǳŘƛŜǎ ŀƴŘ ŎƻƴǎƛŘŜǊ ŀǇǇǊƻŀŎƘŜǎ ǘƻ 
ǎǘǊŀǘŜƎƛŎ ƳŀƴŀƎŜƳŜƴǘΣ ǳǎƛƴƎ tƻǊǘŜǊΩǎ όмфурύ DŜƴŜǊƛŎ {ǘǊŀǘŜƎies. 
 

¶ Implementing Change 
In this area of study students explore how businesses respond to evaluation data. It is important for 
managers to know where they want a business to be positioned for the future before implementing a 
variety of strategies to bring about the desired change. Students consider the importance of leadership in 
change management, how leaders can inspire change and the effect change can have on the stakeholders 
ƛƴ ŀ ōǳǎƛƴŜǎǎΦ ¢ƘŜȅ ŎƻƴǎƛŘŜǊ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎ ƻŦ {ŜƴƎŜΩǎ [ŜŀǊƴƛƴƎ hǊƎŀƴƛǎŀǘƛƻƴ ŀnd apply the Three Step 
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Change Model (Lewin) in implementing change in a business. Using a contemporary business case study 
from the past four years, students evaluate business practice against theory, considering how corporate 
social responsibility can be incorporated into the change process. 

 
ASSESSMENT UNITS 1 & 2 

Suitable tasks for assessment may be selected from the following: 
¶ A case study analysis 
¶ A business research report 
¶ Development of a business plan and/or feasibility study 
¶ An interview and a report on contact with business 
¶ A school-based, short-term business activity 
¶ A business simulation exercise 
¶ An essay 
¶ A business survey and analysis 
¶ A media analysis 
¶ Report (written, visual, oral) 
 

BIBLICAL PERSPECTIVE 
Biblical leadership principles are examined as students consider the application of management styles and skills to 
their own lives and to possible careers in a business environment. In addition, students will evaluate social 
responsibility and ethics in examining change in large organisations. The application of conflict resolution 
strategies (see Matt 18:15 and 1 Corinthians 6) will be considered. God has created us to be in relationship both 
with Himself and with our fellow human beings. Therefore, students must consider how strong, Christ-centred 
relationships can be developed and maintained as an integral part of harmonious interactions within the business 
organisation. 
 

ASSESSMENT 
UNIT 1 
Assessment tasks for these units are selected from the following: 
¶ Case study analysis 
¶ Business research (print and online) 
¶ Development of a marketing and/or public relations plan 
¶ Interview and report on contact with business 
¶ Business simulation exercise 
¶ Essay 
¶ Test 
¶ Computer applications and simulations 
¶ Business survey and analysis 
¶ Analytical exercises 
¶ Media analysis 
¶ Report (written, visual, oral) 
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UNIT 3 

Outcomes Assessment Tasks Marks Allocated*  

Outcome 1 

Discuss the key characteristics of businesses and 

stakeholders, and analyse the relationship between 

corporate culture, management styles and 

management skills. 

The studentôs performance on each outcome is 

assessed using one or more of the following: 

¶ a case study 

¶ structured questions 

¶ an essay 

¶ a report 

¶ a media analysis 

20 

Outcome 2 

Explain theories of motivation and apply them to a range 

of contexts, and analyse and evaluate strategies 

related to the management of employees. 

 40 

Outcome 3 

Analyse the relationship between business objectives 

and operations management, and propose and 

evaluate strategies to improve the efficiency and 

effectiveness of business operations. 

 40 

TOTAL MARKS  100 

*School-assessed coursework for Unit 3 contributes 25 per cent 

 
UNIT 4 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Explain the way business change may come about, use 

key performance indicators to analyse the 

performance of a business, discuss the driving 

and restraining forces for change and evaluate 

management strategies to position a business for 

the future. 

The studentôs performance on each outcome is 

assessed using one or more of the following: 

¶ a case study 

¶ structured questions 

¶ an essay 

¶ a report 

¶ a media analysis 

50 

Outcome 2 

Evaluate the effectiveness of a variety of strategies 

used by managers to implement change and 

discuss the effect of change on the stakeholders 

of a business. 

 50 

TOTAL MARKS  100 

*School-assessed coursework for Unit 4 contributes 25 per cent 
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PURPOSE 
Chemistry is a key science in explaining the workings of our universe through an understanding of the properties 
and interaction of substances that make up matter. A knowledge of chemistry gives an understanding of a broad 
range of human activities medicine, domestic science, industrial development, use of machines and scientific 
research, to name a few. As such, chemistry is a prerequisite or recommended subject for a large number of 
tertiary courses. However, students should be encouraged to study this subject not simply because they must 
become a nurse or an engineer, but because it provides a chance to understand more about the materials we 
encounter in everyday life. 
  

CONTENT 
UNIT 1:  HOW CAN THE DIVERSITY OF MATERIALS BE EXPLAINED? 
AREAS OF STUDY 1 
¶ How Can Knowledge Of Elements Explain The Properties Of Matter? 

In this area of study students focus on the nature of chemical elements, their atomic structure and their 
place in the periodic table. They review how the model of the atom has changed over time and consider 
how spectral evidence led to the Bohr model and subsequently to the Schrödinger model. Students 
examine the periodic table as a unifying framework into which elements are placed based upon similarities 
in their electronic configurations.In this context students explore patterns and trends of, and relationships 
between, elements with reference to properties of the elements including their chemical reactivity. 
 
Students investigate the nature of metals and their properties, including metallic nanomaterials. They 
investigate how a metal is extracted from its ore and how the properties of metals may be modified for a 
particular use. Students apply their knowledge of the electronic structures of metallic elements and non-
metallic elements to examine ionic compounds. They study how ionic compounds are formed, explore their 
crystalline structures and investigate how changing environmental conditions may change their properties. 
 
Fundamental quantitative aspects of chemistry are introduced including the mole concept, relative atomic 
mass, percentage abundance and composition by mass and the empirical formula of an ionic 

 
AREAS OF STUDY 2 
¶ How Can The Versatility Of Non-Metals Be Explained? 

In this area of study students explore a wide range of substances and materials made from non-metals 
including molecular substances, covalent lattices, carbon nanomaterials, organic compounds and polymers. 
Students investigate the relationship between the electronic configurations of non-metallic atoms and the 
resultant structures and properties of a range of molecular substances and covalent lattices. They compare 
how the structures of these non-metallic substances are represented and analyse the limitations of these 
representations. 
 
Students study a variety of organic compounds and how they are grouped into distinct chemical families. 
They apply rules of systematic nomenclature to each of these chemical families. Students investigate useful 
materials that are made from non-metals, and relate their properties and uses to their structures. They 
explore the modification of polymers and the use of carbon-based nanoparticles for specific applications. 
 
Students apply quantitative concepts to molecular compounds, including mole concept and percentage 
composition by mass, and determine the empirical and molecular formulas of given compounds. 

 
  

CHEMISTRY VCE 
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AREAS OF STUDY 3 
¶ Research Investigation 

Knowledge of the origin, structure and properties of matter has built up over time through scientific and 
technological research, including medical research, space research and research into alternative energy 
resources. As a result, patterns and relationships in structures and properties of substances have been 
identified, applied and modified, and a vast range of useful materials and chemicals has been produced. 
This research and development is ongoing and new discoveries are being made at an accelerating rate. 
 
In this area of study students apply and extend their knowledge and skills developed in Area of Study 1 
and/or Area of Study 2 to investigate a selected question related to materials. They apply critical and 
creative thinking skills, science inquiry skills and communication skills to conduct and present the findings 
of an independent investigation into one aspect of the discoveries and research that have underpinned the 
development, use and modification of useful materials or chemicals. 
 
For the selected question, students outline, analyse and evaluate relevant evidence to support their 
conclusions. 

 
UNIT 2: WHAT MAKES WATER SUCH A UNIQUE CHEMICAL? 
AREAS OF STUDY 1 
¶ How Do Substances Interact With Water? 

In this area of study students focus on the properties of water and the reactions that take place in water 
including acid-base and redox reactions. Students relate the properties of water to the ǿŀǘŜǊ ƳƻƭŜŎǳƭŜΩǎ 
ǎǘǊǳŎǘǳǊŜΣ ǇƻƭŀǊƛǘȅ ŀƴŘ ōƻƴŘƛƴƎΦ ¢ƘŜȅ ŀƭǎƻ ŜȄǇƭƻǊŜ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǿŀǘŜǊΩǎ ƘƛƎƘ ǎǇŜŎƛŦƛŎ ƘŜŀǘ ŎŀǇŀŎƛǘȅ ŀƴŘ 
latent heat of vaporisation for living systems and water supplies. Students investigate issues associated 
with the solubility of substances in water. Precipitation, acid-base and redox reactions that occur in water 
are explored and represented by the writing of balanced equations. Students compare acids with bases and 
learn to distinguish between acid strength and acid concentration. The pH scale is examined and students 
calculate the expected pH of strong acids and strong bases of known concentration. 

 
AREAS OF STUDY 2 
¶ How Are Substances In Water Measured And Analysed? 

In this area of study students focus on the use of analytical techniques, both in the laboratory and in the 
field, to measure the solubility and concentrations of solutes in water, and to analyse water samples for 
various solutes including chemical contaminants. 
 
Students examine the origin and chemical nature of substances that may be present in a water supply, 
including contaminants, and outline sampling techniques used to assess water quality. They measure the 
solubility of substances in water, explore the relationship between solubility and temperature using 
solubility curves and learn to predict when a solute will dissolve or crystallise out of solution. 
 
The concept of molarity is introduced and students measure concentrations of solutions using a variety of 
commonly used units. Students apply the principles of stoichiometry to gravimetric and volumetric analyses 
of aqueous solutions and water samples. Instrumental techniques include the use of colorimetry and/or 
UV-visible spectroscopy to estimate the concentrations of coloured species in solution, atomic absorption 
spectroscopy data to determine the concentration of metal ions in solution and high performance liquid 
chromatography data to calculate the concentration of organic compounds in solution. 

 
AREAS OF STUDY 3 
¶ Practical Investigation 

Substances that are dissolved in water supplies may be beneficial or harmful, and sometimes toxic, to 
humans and other living organisms. They may also form coatings on, or corrode, water pipes. In this area of 
study students design and conduct a practical investigation into an aspect of water quality. The 
investigation relates to knowledge and skills developed in Area of Study 1 and/or Area of Study 2 and is 
conducted by the student through laboratory work and/or fieldwork. 
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The investigation requires the student to develop a question, plan a course of action that attempts to 
answer the question, undertake an investigation to collect the appropriate primary qualitative and/or 
quantitative data (which may including collecting water samples), organise and interpret the data and reach 
a conclusion in response to the question. 

 
UNIT 3: HOW CAN CHEMICAL PROCESSES BE DESIGNED TO OPTIMISE EFFICIENCY? 
AREAS OF STUDY 1 
¶ What Are The Options For Energy Production? 

In this area of study students focus on analysing and comparing a range of energy resources and 
technologies, including fossil fuels, biofuels, galvanic cells and fuel cells, with reference to the energy 
transformations and chemical reactions involved, energy efficiencies, environmental impacts and potential 
applications. Students use the specific heat capacity of water and thermochemical equations to determine 
the enthalpy changes and quantities of reactants and products involved in the combustion reactions of a 
range of renewable and non-renewable fuels. 
 
Students conduct practical investigations involving redox reactions, including the design, construction and 
testing of galvanic cells, and account for differences between experimental findings and predictions made 
by using the electrochemical series. They compare the design features, operating principles and uses of 
galvanic cells and fuel cells, and summarise cell processes by writing balanced equations for half and overall 
cell processes. 

 
AREAS OF STUDY 2 
¶ How Can The Yield Of A Chemical Product Be Optimised? 

In this area of study students explore the factors that increase the efficiency and percentage yield of a 
chemical manufacturing process while reducing the energy demand and associated costs. 
 
Students investigate how the rate of a reaction can be controlled so that it occurs at the optimum rate 
while avoiding unwanted side reactions and by-products. They explain reactions with reference to the 
collision theory including reference to Maxwell-Boltzmann distribution curves. The progression of 
exothermic and endothermic reactions, including the use of a catalyst, is represented using energy profile 
diagrams. 
 
Students explore homogeneous equilibrium systems and apply the equilibrium law to calculate equilibrium 
constants and concentrations of reactants and products. They investiƎŀǘŜ [Ŝ /ƘŀǘŜƭƛŜǊΩǎ ǇǊƛƴŎƛǇƭŜ ŀƴŘ ǘƘŜ 
effect of different changes on an equilibrium system and make predictions about the optimum conditions 
for the production of chemicals, taking into account rate and yield considerations. Students represent the 
establishment of equilibrium and the effect of changes to an equilibrium system using concentration-time 
graphs. 
 
Students investigate a range of electrolytic cells with reference to their basic design features and purpose, 
their operating principles and the energy transformations that occur. They examine the discharging and 
ǊŜŎƘŀǊƎƛƴƎ ǇǊƻŎŜǎǎŜǎ ƛƴ ǊŜŎƘŀǊƎŜŀōƭŜ ŎŜƭƭǎΣ ŀƴŘ ŀǇǇƭȅ CŀǊŀŘŀȅΩǎ ƭŀǿǎ ǘƻ ŎŀƭŎǳƭŀǘŜ ǉǳŀƴǘƛǘƛŜǎ ƛƴ 
electrochemistry and to determine cell efficiencies. 

 
UNIT 4: HOW ARE ORGANIC COMPOUNDS CATEGORISED, ANALYSED AND USED 
AREAS OF STUDY 1 
¶ How Can The Diversity Of Carbon Compounds Be Explained And Categorised? 

In this area of study students explore why such a vast range of carbon compounds is possible. They 
examine the structural features of members of several homologous series of compounds, including some of 
the simpler structural isomers, and learn how they are represented and named. 
 
Students investigate trends in the physical and chemical properties of various organic families of 
compounds. 
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They study typical reactions of organic families and some of their reaction pathways, and write balanced 
chemical equations for organic syntheses. 
 
Students learn to deduce or confirm the structure and identity of organic compounds by interpreting data 
from mass spectrometry, infrared spectroscopy and proton and carbon-13 nuclear magnetic resonance 
spectroscopy. 

 
AREAS OF STUDY 2 
¶ What Is The Chemistry Of Food? 

Food contains various organic compounds that are the source of both the energy and the raw materials 
that the human body needs for growth and repair. In this area of study students explore the importance of 
food from a chemical perspective. 
 
Students study the major components of food with reference to their structures, properties and functions. 
They examine the hydrolysis reactions in which foods are broken down, the condensation reactions in 
which new biomolecules are formed and the role of enzymes, assisted by coenzymes, in the metabolism of 
food. 
 
Students study the role of glucose in cellular respiration and investigate the principles of calorimetry and its 
application in determining enthalpy changes for reactions in solution. They explore applications of food 
chemistry by considering the differences in structures of natural and artificial sweeteners, the chemical 
ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ ƎƭȅŎŀŜƳƛŎ ƛƴŘŜȄ ƻŦ ŦƻƻŘǎΣ ǘƘŜ ǊŀƴŎƛŘƛǘȅ ƻŦ Ŧŀǘǎ ŀƴŘ ƻƛƭǎΣ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ǘƘŜ ǘŜǊƳ ΨŜǎǎŜƴǘƛŀƭΩ 
to describe some amino acids and fatty acids in the diet. 

 
AREAS OF STUDY 3 
¶ Practical Investigation 

A student-designed or adapted practical investigation related to energy and/or food is undertaken in either 
Unit 3 or Unit 4, or across both Units 3 and 4. The investigation relates to knowledge and skills developed 
across Unit 3 and/or Unit 4. 
 
The investigation requires the student to identify a purpose, develop a question, formulate a hypothesis 
and plan a course of action to answer the question and that complies with safety and ethical requirements. 
The student then undertakes an experiment that involves the collection of primary qualitative and/or 
quantitative data, analyses and evaluates the data, identifies limitations of data and methods, links 
experimental results to science ideas, reaches a conclusion in response to the question and suggests 
further investigations which may be undertaken. Findings are communicated in a scientific poster format. A 

practical logbook must be maintained by the student for record, authentication and assessment purposes. 
 

BIBLICAL PERSPECTIVE 
Many topical issues are explored in the units of study, allowing opportunities to discuss these from a Christian 
ǾƛŜǿǇƻƛƴǘΦ ¢ƘŜ tǎŀƭƳƛǎǘ ǊŜƳƛƴŘǎ ǳǎ ǘƘŀǘ άǘƘŜ ŜŀǊǘƘ ƛǎ ǘƘŜ [ƻǊŘΩǎ ŀƴŘ ŜǾŜǊȅǘƘƛƴƎ ƛƴ ƛǘέ όtǎ нпΥмύΣ ōǳǘ ŀǘ ŎǊŜŀǘƛƻƴ 
God gave man a position of authority under His authority. As His stewards of the earth, we need to treat its 
ŎƘŜƳƛŎŀƭ ǊŜǎƻǳǊŎŜǎ ǊŜǎǇƻƴǎƛōƭȅΦ Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ǿŜ ǎƘƻǿ ŎƻƴŎŜǊƴ ŦƻǊ ƻǳǊ άƴŜƛƎƘōƻǳǊέ - the present and future 
generations that may be affected by waste disposal - and for the treatment of the environment and the excessive 
ǳǎŜ ƻǊ ƳƛǎǳǎŜ ƻŦ ƳŀǘŜǊƛŀƭǎΦ ¢ƘǊƻǳƎƘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŎƘŜƳƛŎŀƭ ǇǊƛƴŎƛǇƭŜǎ ƛƴǾƻƭǾŜŘ ƛƴ DƻŘΩǎ /ǊŜŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎ ƻŦ 
Chemistry become equipped to produce, modify and analyse substances encountered in everyday life. 
 
The group and discussion work purposes to foster cooperation and mutual respect between students. 
 
It is hoped that increased understanding of the complexity and the order of the materials that make up our 
physical world will inspire wonder at the creation and appreciation of our mighty Creator. 
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ASSESSMENT 
UNIT 1 
For this unit students are required to demonstrate achievement of three outcomes. As a set, these outcomes 

encompass all areas of study. Suitable tasks for assessment may be selected from the following: 
 
For Outcomes 1 and 2 from a range of: 
¶ Annotations of a practical work folio of activities or investigations 
¶ A report of a practical activity or investigation 
¶ A modelling activity 
¶ Media response 
¶ Problem-solving involving chemical concepts, skills and/or issues 
¶ A reflective learning journal/blog related to selected activities or in response to an issue 
¶ Data analysis 
¶ A test comprising multiple choice and/or short answer and/or extended response 
 
For Outcome 3  
¶ A report of an independent investigation of a topic selected from Area of Study 1 and/or Area of Study 2, 

using an appropriate format, for example digital presentation, oral communication or written report 
 
UNIT 2 
For this unit students are required to demonstrate achievement of three outcomes. As a set these outcomes 
encompass all areas of study. 
 

Suitable tasks for assessment may be selected from the following: 
For Outcomes 1 and 2 
¶ Annotations of a practical work folio of activities or investigations 
¶ A report of a practical activity or investigation 
¶ A modelling activity 
¶ Media response 
¶ Problem solving involving chemical concepts, skills and/or issues 
¶ A reflective learning journal/blog related to selected activities or in response to an issue 
¶ Data analysis 
¶ A test comprising multiple choice and/or short answer and/or extended response 
 
For Outcome 3 
¶ A report of a student-designed quantitative laboratory investigation using an appropriate format, for 

example digital presentation, oral communication, scientific poster or written report 
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UNIT 3 
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UNIT 4 

 
 

EXTERNAL ASSESSMENT 
The level of achievement for Units 3 and 4 is also amended by an end-of-year examination. The examination 
will contribute 60 per cent.  
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PURPOSE 
This study enables students to: 
¶ Apply skills, techniques, processes and a methodology to create digital solutions that meet a range of 

needs and conditions 
¶ Understand how data can be represented in digital systems and structured and manipulated to become 

part of a digital solution 
¶ Become independent and discerning users of digital systems, able to critically appraise the opportunities 

and appropriateness of different digital systems in a range of settings 
¶ Understand the components of information systems and the architecture of the associated digital 

systems 
¶ Understand how digital systems, processes, legislation and personal behaviours can affect the integrity 

and security of data and information 
¶ Apply computational, design and systems thinking skills when creating digital solutions 
 

CONTENT 
UNIT 1: COMPUTING 
AREAS OF STUDY 
¶ Data And Graphic Solutions 

In this area of study students conduct an investigation into an issue, practice or event and through the 
systematic collection, interpretation and manipulation of primary data they create a graphic solution, 
such as an infographic, that represents their findings. Examples of investigations include the social 
networking habits of people of different age groups, the heritage of a class of students to three 
generations and music preferences by genre and favourite artists within each. Graphic solutions could 
include charts, flowcharts, diagrams, images, hierarchies, animations, maps and timelines. 
 
Students develop and apply a detailed understanding of data, including its types, characteristics, sources 
and methods of acquisition. Relevant primary data is collected and then evaluated to determine its 
suitability for manipulation. When acquiring this data, students consider risks associated with using data 
owned by other people or organisations, and apply strategies and techniques for acknowledging legal 
requirements and ethical responsibilities. 
 
Students apply computational thinking skills when extracting meaning from data and apply design 
thinking knowledge and skills to create graphic information for the purpose of informing, educating or 
persuading an audience. No restrictions are placed on the software tool used to create these solutions. 

 
¶ Networks 

In this area of study students investigate how networks with wireless capability allow data and 
information to be exchanged locally and within the global environment. Students examine the hardware 
and software components and procedures required to connect and maintain a wireless network. They 
focus on ways in which the security of exchanged and stored data and information can be compromised 
in wireless networks, in order to understand ways of controlling the networked devices they use. 
Students apply this technical knowledge to create the design for a network with wireless capability that 
meets a need or opportunity, identifying its components and how data and information are transmitted. 
Students use a software tool to depict the components of their network and its interactions. 
 
When designing network solutions, students apply systems thinking by considering how users will 
interact with the network and the potential effects of the network on users and their data and 
information. 

  

COMPUTING VCE 
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¶ Collaboration And Communication 

In this area of study students examine how the use of particular information systems within specified 
contexts can cause tensions and conflicts between different stakeholders. Students develop the ability 
to critically appraise how information systems are used and how individuals can be empowered to 
shape their use. 
 
Working in virtual (local, national, international) or face-to-face teams, students use web authoring 
software to create a website, designed for viewing on a mobile device, which presents an overview of an 
issue associated with one field. When designing their website students apply their knowledge of 
information architecture such as structuring sets of information to facilitate navigation and allowing 
users choices about levels of detail. They evaluate the merits of storing their website and its content in 
the cloud or on a private server. 
 
Project plans are prepared to support an organised approach to problem solving. Students use software 
to record tasks to be completed and team member responsibilities and schedules. Students record and 
monitor progress of the website development. Students do not have to use dedicated project 
management software. 
 
On their website students present the viewpoints of different stakeholders, drawing on evidence 
ŀŎǉǳƛǊŜŘ ŦǊƻƳ ǇǊƛƳŀǊȅ ŀƴŘκƻǊ ǎŜŎƻƴŘŀǊȅ ǎƻǳǊŎŜǎΦ ¢ƘŜȅ ǇǳōƭƛǎƘ ǘƘŜ ǘŜŀƳΩǎ ƻǇƛƴƛƻƴǎ ŀōƻǳǘ ǘƘŜ ƛǎǎue and 
propose actions that can be taken to shape how information systems are used, for example, using social 
media to encourage actions or inviting comments in a forum. Students use visualising thinking tools to 
analyse content, online collaborative tools to support sharing of ideas, and techniques to assist in 
forming team opinions. They use other appropriate software to manipulate acquired data such as 
image, numeric, text and sound editing tools, and web authoring tools to communicate viewpoints.  

 
UNIT 2: COMPUTING 
AREAS OF STUDY 
¶ Programming 

In this area of study students focus on using a programming or scripting language that can support 
object-oriented programming to create working software modules. These languages provide users with 
greater flexibility than application software, as specific sets of instructions can be implemented to 
create solutions that are purpose designed. Flexibility exists regarding the specific language studied. 
Depending on its nature the language could also be used in Area of Study 2. 
 
Students develop skills in interpreting teacher-provided solution requirements and in designing working 
modules. They apply methods and techniques for completing a series of small discrete tasks or working 
modules that use features of a programming or scripting language, including predefined classes. They 
apply knowledge and skills associated with the design and development stages of the problem-solving 
methodology. Details of this methodology are on pages 14ς16. 
 
Students also apply computational and design thinking skills when preparing design specifications and 
transforming them into working modules through the use of programming or scripting languages. 

 
¶ Data Analysis And Visualisation 

In this area of study students learn to use software tools to access, select and, where appropriate, 
manipulate authentic data from large data repositories, and to present the key aspects of the data in an 
appropriate visual form. Once the data has been isolated and checked for its integrity, students create 
data visualisations that assist in reducing the complexity of data by using designs that illustrate patterns, 
connections and structure. These visualisations should minimise the effort required by readers to 
interpret complex data and they need to be clear, usable and relevant. Some data visualisation tools 
allow presentations to be dynamic and/or interactive. Appropriate visualisation forms include graphs, 
charts, spatial relationships, maps, histograms and network diagrams (nodes and edges). 
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Sources of large data repositories include the Bureau of Meteorology, World Development Indicators, 
Australian Bureau of Statistics, United Nations, CSIRO, OECD. Appropriate tools to extract or structure 
data and create visualisations include a programming language, database software, spreadsheet 
software and data visualisation software. It is important that students engage in a two-step approach 
when creating visualisations: acquiring and preparing data (step one) and manipulating data into a visual 
form (step two). In response to teacher-provided design briefs, students apply all stages of the problem-
solving methodology. 

 
¶ Data Management 

In this area of study students are introduced to the structure of databases and their applicability in a 
range of settings. Databases underpin many applications such as borrowing and booking systems, 
medical records and social media websites. Students develop an understanding of the purposes of 
databases by exploring the data and information they supply to and receive from systems such as 
banking, membership, online purchasing and voting systems. They apply systems thinking skills when 
considering the effects of their interactions with information systems that use databases. 
 
Students develop and apply knowledge and skills in determining data types required to solve specific 
problems, and in organising and storing data. They examine the flexibility of databases by constructing 
query searches and sorts, and apply design principles that contribute to effective and efficient data 
collections tools, input forms and reports. Where appropriate, students apply mathematical calculations 
to the data and may create macros to automate repetitive tasks. Students devise a need or opportunity 
for a solution and collect relevant data for manipulation by database management software. This 
facilitates a deeper understanding of the benefits and risks associated with using database solutions. 
Students apply all stages of the problem-solving methodology. 

 
UNIT 3:  SOFTWARE DEVELOPMENT 
AREAS OF STUDY 
¶ Programming Practice 

In this area of study students focus on the design and development stages of the problem-solving 
methodology and computational thinking skills. Students examine the features and purposes of 
different design tools so they can accurately interpret the requirements for working software modules. 
Students interpret given designs and create working modules using a programming language, 
undertaking the problem-solving activities of coding, testing and documenting (development stage). 
Students use a programming language that meets the programming requirements published annually by 
the VCAA in the VCAA Bulletin. 
 
The working modules do not have to be complete solutions and can focus on limited features of the 
programming language however, students are expected to fully develop the working modules in 
accordance with the given designs. Each module should allow the testing of the program logic in 
readiness for creating a complete solution in Unit 4. Testing techniques are applied to ensure modules 
operate as intended and students learn to write internal documentation in the code that they develop. 

 
¶ Analysis And Design 

In this area of study students construct the framework for the creation of a software solution that meets 
a need or opportunity determined by individual students. This is the first part of a project, with the 
second part undertaken in Unit 4, Outcome 1.  
 
In this area of study students analyse a real-world need or opportunity identified by them. The analysis 
is stated in terms of solution requirements, constraints and scope (analysis stage of problem-solving 
methodology) and presented as a software requirements specification.  
 
There are two steps to designing. Initially, through the application of design and systems thinking skills, 
students generate two or three different design ideas for creating their solution. These are briefly stated 
and could include annotations to indicate key functions and layouts. The next step involves developing 
and applying evaluation criteria to select the preferred design idea. This is then fully detailed, addressing 
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both the functionality and user interface of the solution. The evaluation criteria will be used in Unit 4 to 
evaluate the quality of this solution.  
 
Students prepare a project plan, taking into account all stages of the problem-solving methodology 
covered in this outcome and in Unit 4, Outcome 1. Students do not have to use dedicated project-
management software. Students determine the milestones of their project. 

 
UNIT 4:  SOFTWARE DEVELOPMENT 
AREAS OF STUDY 
¶ Software Solutions 

In this area of study students further develop their computational thinking skills by using the 
programming language studied in Unit 3 to transform the design they prepared in Unit 3, Outcome 2 
into a software solution that meets specific needs or opportunities. 
 
Students prepare a useability test that addresses the core features of their solution. The test must be 
ǳƴŘŜǊǘŀƪŜƴ ōȅ ŀǘ ƭŜŀǎǘ ǘǿƻ ƻǘƘŜǊ ΨǳǎŜǊǎΩ ŀƴŘ ǘƘŜ ǊŜǎǳƭǘǎ ǊŜŎƻǊŘŜŘΦ {ǘǳŘŜƴǘǎ Ŏŀƴ ƳŀƪŜ ŀƴȅ ƴŜŎŜǎǎŀǊȅ 
adjustments to their solution based on these results. 
 
During the project students apply techniques to record their progress on their plan, such as showing 
actual versus expected durations, achievement of milestones, modifications to the plan to show 
adjustments and annotations to explain these modifications. Students evaluate the quality of their 
solution using criteria developed in Unit 3 and they assess the effectiveness of their project plan in 
managing their project. 

 
¶ Interactions And Impact 

In a globalised economy and society, organisations are increasingly dependent on data supplied by other 
organisations. The integrity of the supplied data can affect the ability of an information system to 
achieve objectives. In this area of study students focus on the interactions between information systems 
that share data and how the performance of one of these systems is dependent on the integrity of the 
data. For example, timely and accurate weather reports generated by one information system can be 
ǳǎŜŘ ōȅ ŀƴ ŀƛǊƭƛƴŜΩǎ ƛƴŦormation system to reschedule flights, reducing risks to commuters.  
 
Students apply systems thinking skills when examining information systems that share data. They 
develop knowledge of factors that influence the integrity of data and consider processes used within 
information systems to manage the storage, communication and disposal of data. Students investigate 
the capabilities of information systems operating in a networked environment and how these systems 
can be secured to enhance the integrity of data. They examine the importance of applying technical 
protocols when interacting with information systems and the consequences of violating these protocols. 

 

BIBLICAL PERSPECTIVE 
Students are to be responsible citizens in a global society. Christian character should be demonstrated in the 
ǿŀȅ ǎǘǳŘŜƴǘǎ ŎƻƭƭŀōƻǊŀǘŜ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘŜ ǳǎƛƴƎ ǘŜŎƘƴƻƭƻƎȅΦ ¢ƘŜȅ ŀǊŜ ǘƻ ōŜ ΨƎƻƻŘ ǿƻǊƪƳŀƴΩ ƛƴ ǘƘŜ ŎǊŜŀǘƛǾŜ 
ǳǎŜ ƻŦ ǘƘŜ ǾŀǊƛƻǳǎ ǘƻƻƭǎ ǘƘŀǘ DƻŘ Ƙŀǎ ǇǊƻǾƛŘŜŘ ŀƴŘ ōŜ ΨǿƛǎŜ ŀǎ ǎŜǊǇŜƴǘǎΩ ƛƴ ǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ŀǾƻƛŘƛƴƎ ǘƘŜ 
dangers of teŎƘƴƻƭƻƎȅ ǿƘƛƭŜ ōŜƛƴƎ ŀǎ ΨƘŀǊƳƭŜǎǎ ŀǎ ŘƻǾŜǎΩ ƛƴ ǘƘŜƛǊ ǇŜǊǎƻƴŀƭ ǳǎŜ ƻŦ ǘŜŎƘƴƻƭƻƎȅΦ  
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UNIT 3 

Outcomes Assessment Tasks Marks Allocated*  

Outcome 1 

Interpret design requirements and apply a 

range of functions and techniques 

using a programming language to 

develop working modules. 

In response to teacher-provided designs, create working 

modules to meet specific needs. 
10 

Outcome 2 

Analyse and document a need or 

opportunity, generate alternative 

design ideas, represent the 

preferred solution design and 

formulate a project plan for 

creating the solution. 

An analysis that defines the requirements, constraints and scope 

of a solution in the form of a software requirements 

specification AND 

A folio of two to three alternative design ideas and the detailed 

design specifications of the preferred design AND 

A project plan (Gantt chart) indicating times, resources and 

tasks 

15 

 
UNIT 4 

Outcomes Assessment Tasks Marks Allocated 

Outcome 1 

Apply stages of the problem-solving 

methodology to create a solution 

using a programming language 

that fulfils identified requirements 

and assess the effectiveness of the 

project plan in monitoring 

progress 

A software solution that meets the software requirements 

specification and the results of the useability test 

AND 

An assessment of the extent to which the project plan (Gantt 

chart) assisted in monitoring project progress in one of the 

following: 

Å a written report 

Å an annotated visual plan 

15 

Outcome 2 

Analyse and explain the dependencies 

between two information systems 

and evaluate the controls in place 

in one information system to 

protect the integrity of its source 

data. 

In response to a case study, one of the following: 

Å a written report 

Å an annotated visual report 

10 

*School-assessed Task (SAT) for Units 3 and 4 contributes 30 per cent to the study score. The SAT is Unit 3 Outcome 2 

combined with Unit 4 Outcome 1 

*School-assessed coursework (SAC) for Unit 3 and 4 contributes 20 percent to the study score. The SACôs are Unit 3 

0utcome 1 and Unit 4 Outcome 2 
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PURPOSE 
Dance focuses on developing safe dance practice and physical skills to enable a secure, controlled, expressive 
movement vocabulary to emerge.  Students will develop a safe and anatomically aware use of the body, skills 
associated with a variety of approaches to dance-making and performance, respond creatively and 
kinaesthetically to ideas, emotions, observations and explorations of movement to communicate an 
expressive intention, observe, experience and write about dance in an analytical, a critical and a reflective 
manner and understand influences on their own dance works and those created by other choreographers. 
 

CONTENT 
UNIT 1 
AREAS OF STUDY 
¶ Dance Perspectives 

¢Ƙƛǎ ŀǊŜŀ ƻŦ ǎǘǳŘȅ ŦƻŎǳǎŜǎ ƻƴ ŀƴŀƭȅǎƛǎ ƻŦ ŎƘƻǊŜƻƎǊŀǇƘŜǊǎΩ ŜȄǇǊŜǎǎƛǾŜ intentions, expressive body actions 
resulting from movement creation processes, and the physical skills required to safely execute these 
expressive body actions. Students learn about ways of articulating an expressive intention, analyse and 
document influences on their own dance making, and consider expressive intentions used by other 
choreographers. They also learn about ways of documenting movement, for example using annotated 
drawings and sketches, and writing descriptions using dance terminology and using notation. 

 
UNIT 2  
AREAS OF STUDY 
¶ Choreography, Performance And Dance-Making Analysis 

This area of study focuses on the choreographic exploration of the elements of movement and the 
development of expressive movement vocabulary to communicate the intention of students in the 
creation and performance of their own works. Students practise the safe physical execution of variations 
of the elements of movement in structured solo and/or group improvisations. They also explore 
different types of form and the creation, ordering and linking of sections to create expressive formal 
structures in a solo or group dance work. Students analyse their dance works, focusing on the 
description and documentation of movement vocabulary and expressive uses of the elements of 
movement: time, space and energy. This analysis further develops their understanding of form and ways 
of ordering and structuring dance sections to create form. They also study dance-making processes and 
performance practices central to choreographing and performing their own dance works. 

 
¶ Dance Technique, Performance And Dance Analysis 

In this area of study students learn, rehearse and perform a learnt solo or group dance work. By using 
these dance-making processes, students further develop their personal movement vocabulary and 
understanding of the ways that elements of movement can be used through the expressive execution 
of body actions and the safe use of physical skills. As students learn the movement vocabulary of the 
selected work, they also develop their personal movement vocabulary through regular and systematic 
training. Students analyse processes involved in learning, rehearsing and performing a dance work. 

 
UNIT 3  
AREAS OF STUDY 
¶ Dance Perspectives 

In this area of study students develop an understanding of the ways choreographers of prescribed 
twentieth and/or twenty-first century solo dance works arrange selected movement vocabulary into 
phrases and movement sections to create formal structures to communicate their expressive intention. 
Students ŀƴŀƭȅǎŜ ǇƘǊŀǎƛƴƎ ƛƴ ǎŜƭŜŎǘŜŘ ǎƻƭƻ ŘŀƴŎŜ ǿƻǊƪǎ ǿƛǘƘ ǊŜŦŜǊŜƴŎŜ ǘƻ ǘƘŜ ŎƘƻǊŜƻƎǊŀǇƘŜǊǎΩ ǳǎŜǎ ƻŦ 
body actions, physical skills, choreographic devices and choreographic manipulations of the elements of 
movement. They also analyse the dance design of each work and consider influences on the 
ŎƘƻǊŜƻƎǊŀǇƘŜǊΩǎ ŜȄǇǊŜǎǎƛǾŜ ƛƴǘŜƴǘƛƻƴΦ 

DANCE VCE 
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Two works must be selected for study for this outcome from the Prescribed list of works Units 3 and 4. 

 
¶ Choreography, Performance And Dance-Making Analysis 

In this area of study, students choreograph and perform a solo dance work. They study ways of creating 
a personal movement vocabulary which is then arranged into phrases and sections to create expressive 
ŦƻǊƳŀƭ ǎǘǊǳŎǘǳǊŜǎ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ŀƴ ŜȄǇǊŜǎǎƛǾŜ ƛƴǘŜƴǘƛƻƴΦ ¢ƘŜ ǎǘǳŘŜƴǘΩǎ ŎƘƻƛŎŜ ƻŦ ŜȄpressive intention 
informs the expressive execution of a diverse range of body actions and manipulations of the elements 
of movement through the safe use of a wide range of physical skills. Students analyse and document the 
ways that phrases are formed, including use of movement creation processes, choreographic devices, 
choreographic manipulations of the elements of movement, and the expressive use of body actions 
through the safe use of physical skills. Students also document and analyse the dance-making processes 
and performance practices they use. 

 
¶ Dance Technique, Performance And Analysis 

¢Ƙƛǎ ŀǊŜŀ ƻŦ ǎǘǳŘȅ ŦƻŎǳǎŜǎ ƻƴ ŜȄǇŀƴŘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇƘȅǎƛŎŀƭ ǎƪƛƭƭǎ ŀƴŘ ŜȄǇǊŜǎǎƛǾŜ ŜȄŜŎǳǘƛƻƴ ƻŦ 
movement vocabulary to include the safe and accurate execution of group movement sequences, 
phrases and movement sections of technical complexity in a learnt group dance work. Students 
continue to undertake regular and systematic dance training as they learn the selected group dance 
work. They also analyse and document the processes and practices involved in learning, rehearsing and 
performing the selected dance work. 

 
UNIT 2  
AREAS OF STUDY 
¶ Dance Perspectives 

This area of study focuses on ways the elements of movement: time, space and energy are manipulated 
to communicate an expressive intention, and explores influences on selected dance traditions, styles 
and/or works. 
 
Students are introduced to the types of group structures choreographers can use to communicate an 
expressive intention. 

 
¶ Choreography, Performance and Dance-Making Analysis 

This area of study focuses on students exploring different choreography through the use of movement 
elements.  Students will develop on their expressive movement vocabulary to communicate the 
intention of their own works. Students practise the safe physical execution of movement in structured 
solo and/or group improvisations.  They will also explore different types of routine forms when creating, 
ordering and linking sections of their dance works. Students will then analyse their dance works focusing 
on the description and documentation of movement vocabulary and expressive uses of the elements of 
movement: time, space and energy. They will also study dance-making and performance processes 
central to choreographing and performing their own dance works. 

 
¶ Dance Technique, Performance and Dance Analysis 

In this area of study students learn, rehearse and perform a learnt solo or group dance work. By using 
these dance-making processes, students further develop their personal movement vocabulary and 
understanding of the ways that elements of movement can be used through regular and systematic 
training. Students analyse processes involved in learning, rehearsing and performing a dance work. 
 

UNIT 3 
AREAS OF STUDY 
¶ Dance Perspectives 

This area of study focuses on developing an understanding of the ways choreographers of prescribed 
twentieth and/or twenty-first century solo dance works arrange selected movement vocabulary into 
related phrases and movement sections to create formal structures to communicate their expressive 
ƛƴǘŜƴǘƛƻƴΦ {ǘǳŘŜƴǘǎ ŀƴŀƭȅǎŜ ǇƘǊŀǎƛƴƎ ƛƴ ǎŜƭŜŎǘŜŘ ǎƻƭƻ ŘŀƴŎŜ ǿƻǊƪǎ ǿƛǘƘ ǊŜŦŜǊŜƴŎŜ ǘƻ ǘƘŜ ŎƘƻǊŜƻƎǊŀǇƘŜǊǎΩ 
uses of body actions, physical skills, choreographic devices and choreographic manipulations of the 
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elements of movement. Students also analyse the dance design of each work and consider influences on 
ǘƘŜ ŎƘƻǊŜƻƎǊŀǇƘŜǊΩǎ ŜȄǇǊŜǎǎƛǾŜ ƛƴǘŜƴǘƛƻƴΦ 

 
¶ Choreography, Performance and Dance-Making Analysis 

This area of study focuses on choreography and performance of a solo dance work. Students study ways 
of creating a personal movement vocabulary which is then arranged into related phrases and sections to 
create expressive formal structures to communicate an expressive intention.  Students will analyse and 
document the ways they have formed their phrases including the use of movement creation processes, 
choreographic devices, choreographic manipulations of the elements of movement as well as through 
the expressive use of body actions through physical skills. Any dancemaking and performance processes 
ǳǎŜŘ ǘƻ ŎƘƻǊŜƻƎǊŀǇƘΣ ǊŜƘŜŀǊǎŜ ŀƴŘ ǇŜǊŦƻǊƳ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎƻƭƻ ŘŀƴŎŜǿƻǊƪ ǿƛƭƭ ōŜ ƛŘŜƴǘƛŦƛŜŘ ŀƴŘ 
documented by them. 

 
¶ Dance Technique, Performance and Dance Analysis 

¢Ƙƛǎ ŀǊŜŀ ƻŦ ǎǘǳŘȅ ŦƻŎǳǎŜǎ ƻƴ ŜȄǇŀƴŘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǘŜŎƘƴƛŎŀƭ ŀƴŘ ǇƘȅǎƛcal skills along with their ability 
to be expressive in the execution of their movement vocabulary.  These skills will be shown through 
group movement sequences, phrases and movement sections within a learnt group dance work. 
Students continue to undertake regular and systematic dance training as they learn the selected group 
dance work. 
 
They also analyse and document the processes involved in learning, rehearsing and performing the 
selected dance work. 

 
UNIT 4 
AREAS OF STUDY 
¶ Dance Perspectives 

This area of study focuses on developing an understanding of the ways choreographers of twentieth 
and/or twenty-first century group dance works choreographically manipulate group structures and the 
elements of spatial organisation, to communicate their expressive intention. Influences on choices made 
by choreographers of the selected works will also be analysed. 

 
¶ Choreography, Performance and Dance-Making Analysis 

This area of study focuses on choreography and performance of a solo dance work. Students explore 
ways of manipulating the elements of spatial organisation including direction, level, eye/body focus and 
dimension, and create a unified composition to communicate their chosen expressive intention. 
Students will then analyse and document the above exploration. Students will present a performance of 
their solo dance work that demonstrates safe and accurate execution of movement vocabulary, 
expressive performance practice and artistry. 

 

BIBLICAL PERSPECTIVE 
Movement is a part of humanity that which God has created.  Dance is the language of movement and it 
ŀƭƭƻǿǎ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǘƻ ǊŜŀƭƛǎŜ ǘƘŜ ōƻŘȅΩǎ ǇƻǘŜƴǘƛŀƭ ŀƴŘ DƻŘ ƎƛǾŜƴ ŀōƛƭƛǘȅ ǘƻ ōŜ ŀƴ ƛƴǎǘǊǳƳŜƴǘ ƻŦ ŜȄǇǊŜǎǎƛƻƴΦ 
Throughout history and in different cultures ever since the Old Testament, people have used dance as a form 
of communication and expression and most importantly as a means to worship God.   
 
The study of dance provides the opportunity for students to explore the potential of movement as creative 
expression through diverse approaches, cultures and traditions.  Through analysing dance, students will get to 
know more about the diversity that God has created and put on Earth.  Students will not only learn about 
themselves within the cultures God has provided for them but they too will discover other cultures and 
ǘǊŀŘƛǘƛƻƴǎ ǿƘƛŎƘ ƻǊƛƎƛƴŀǘŜŘ ŦǊƻƳ DƻŘΩǎ ƘŀƴŘǎΦ  
 
As a form of expression, dance helps students to learn more of themselves through their personal experiences 
as well as through reflecting on the world we live in.  It is through this aspect of dance studies, that students 
will have the opportunity to learn more about who they are as artists and worshippers of God.  
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God is the ultimate creator.  Dance is a wonderful opportunity for students to collaborate with the Creator to 
create their own art works. 

 
ASSESSMENT 
UNITS 1 & 2 
Assessment tasks for this unit are: 
Report/s in one of the following formats: 
¶ Written 
¶ Oral 
¶ Multimedia 
¶ A solo or a group dance work choreographed and performed by the student/s that communicates an 

expressive intention and complete structured solo and/or group improvisations 
¶ A performance of a learnt solo or group dance work 
¶ A report on the processes used to learn, rehearse and perform the dance work 
 

At least one of the assessment tasks for Outcome 1 or Outcome 4 must be completed in a written format. 
 
UNIT 3 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 
Analyse cultural influences on, and 
the movement vocabulary and use of, 
related phrases, movement sections, 
formal structures and dance design to 
communicate the expressive intention 
in prescribed solo dance works. 

Analysis of two works selected from the prescribed 
list of dance works for Unit 3 in any one of the 
following formats: 
ω a written report 
ω responses to structured questions 
ω a multimedia report 

20 

Outcome2 
Choreograph, rehearse and perform a 
solo dance work and analyse the 
processes and practices used. 

Analysis of the processes and practices used in the 
choreography, rehearsal and performance of a solo 
dance work choreographed by the student in one of 
the following formats: 
ω a written report 
ω responses to structured questions 
ω a multimedia report 

20 

Outcome3 
Learn, rehearse and perform a group 
dance work created by another 
choreographer and analyse the 
processes and practices used. 

Performance of a learnt group dance work created by 
another choreographer 

20 

TOTAL MARKS 60 

*  School-assessed Coursework for Unit 3 contributes 15 per cent 

 
UNIT 4 

Outcomes Assessment Tasks Marks Allocated* 

Outcome 1 
Analyse a selected group dance 
work. 

Analysis of a work selected from the prescribed list of 
works for unit 4 in any one of the following formats: 
ω a written report 
ω responses to structured questions 
ω a multimedia report. 

20 

Outcome 2 
Choreograph, rehearse and 
perform a solo dance work and 
analyse the processes and 
practices used. 

Analysis of the processes used in the choreography, 
rehearsal and performance of the solo dance work 
choreographed by the student, presented in one of the 
following formats: 
ω ŀ ǿǊƛǘǘŜƴ ǊŜǇƻǊǘ 
ω ǊŜǎǇƻƴǎŜǎ ǘƻ structured questions 
ω ŀ ƳǳƭǘƛƳŜŘƛŀ ǊŜǇƻǊǘ 

20 

TOTAL MARKS 40 

*  School-assessed Coursework for Unit 4 contributes 10 per cent 
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EXAMINATION 
Dance 
Students will perform two dance works that they have individually choreographed in: 

¶ Unit 3, Outcome 2 ς This solo dance work will be based on an expressive intention. The dance work will 
include a focus on technique and require students to demonstrate physical skills and use of the 
elements of movement. 

 

¶ Unit 4, Outcome 2 ς This solo dance work will be based on an expressive intention. The dance work will 
include a focus on compositional skills and require students to demonstrate an understanding of spatial 
organisation and the making of a unified composition. A unified composition is a dance that explores 
ideas to communicate an expressive intention. A unified composition is structured across a beginning, 
development/s and a resolutions/s. It can be structured using forms such as narrative, binary (AB), 
ternary (ABA), rondo (ABACA), theme and variations, episodic (ideas build across sections), free-form 
(each section is different). 

 
Each solo dance work must be based on the key knowledge and skills specified for the relevant outcomes. 
 
Only the dance solo works choreographed in Unit 3, Outcome 2, and Unit 4, Outcome 2, will be assessed. 
 
Students are required to present to assessors immediately prior to performance a written Statement of 
Expressive Intention of not more than 80-100 words, which outlines the expressive intention of their 
composition solo in Unit 4. The Statement of Expressive Intention is not assessed. A pro forma for the 

Statement of Expressive Intention will be published annually by the Victorian Curriculum and Assessment 
Authority. 
 
Knowledge and understanding of safe dance principles should be applied in the performance of each solo 
dance work. 
 
Written 
Students will answer a series of questions focusing on Unit 3, Outcomes 1, 2 and 3 and Unit 4, 
Outcomes 1 and 2. 
 
The examination will contribute 25 per cent to the study score. 
  



 
2019 WS VCE Curriculum Guide Page 65 

 
 

PURPOSE 
Economics is the study of how resources are allocated to meet the needs and wants of society. It attempts to 
explain how and why individuals behave the way they do and the consequences of their decision making. 
Studying Economics as a social science enables students to gain valuable insight into the economic problems 
that they may face on an individual basis and collectively as a society to meet the needs and wants of citizens, 
and may therefore assist them in making more informed and responsible decisions. 
 

CONTENT 
UNIT 1: ECONOMICS: THE BEHAVIOUR OF CONSUMERS AND BUSINESSES 
AREAS OF STUDY 
¶ Thinking Like An Economist  

Economics has an effect on everyone, irrespective of background. In this area of study students begin to 
appreciate the contributions of economics as a discipline and investigate some of the factors that 
motivate people to act in the way they do and the consequences of their actions.  
 
Every country is essentially faced with the same economic problem. How are resources going to be 
allocated to meet the needs and wants of its people? Students investigate the key economic questions 
of what and how much to produce, how to produce and who gets to enjoy the benefits of what is 
produced. They consider the reasons why people might respond differently to incentives and how this 
can affect living standards. Students are introduced to some of the tools that economists have 
developed to help them solve economic problems and apply them to contemporary economic issues. 

 
¶ Decision Making In Markets  

The Australian economy uses the market-based system to allocate resources. Markets are essentially 
places where goods and services are bought and sold. Businesses and consumers engage in mutually 
beneficial transactions within the market with minimal government intervention. One of the key tools 
used to explain how prices change and how resources are allocated is the basic demand and supply 
model. Using contemporary case-studies students make connections between the theory and the 
workings of different markets in the Australian and world economy. They develop skills in making 
predictions and constructing arguments about the possible consequences of key changes in different 
markets.  

 
In studying the operation of markets and using relevant models, students consider one or more of the 
following markets: 

¶ Agricultural markets such as wool, wheat and beef  

¶ Other commodity markets such as minerals and energy  

¶ Community markets  

¶ The finance market  

¶ The share market  

¶ The labour market  

¶ The property/housing market  

¶ Online markets  

¶ The health market  

¶ Any other relevant market 
 
UNIT 2: ECONOMICS: CONTEMPORARY ECONOMIC ISSUES 
AREAS OF STUDY 
¶ Economic Growth, Long-Term Economic Prosperity And Environmental Sustainability 

In this area of study students consider the meaning and importance of economic growth and its effect 
on material and non-material living standards. The Australian Government generally pursues policies 
that are focused on at least maintaining, and in some cases, increasing the rate of economic growth. 

ECONOMICS VCE 
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Economic growth is generally thought to promote improvements in living standards as it is associated 
with increasing incomes, literacy rates and health outcomes. Students evaluate the effect of an ever 
growing economy on other aspects of modern life.  
 
Students investigate the nature of key economic trade-offs situations where the achievement of one 
goal may come at the expense of another. There may be a trade-off between the goal of economic 
growth and the goal of environmental sustainability. Students consider the effect of economic growth 
on future generations and begin to appreciate some of the current environmental challenges that have 
been created from past and current economic decisions. They consider the role of alternative economic 
indicators and evaluate some Australian Government responses from both an economic and 
environmental perspective. 
 

¶ Economic Efficiency And Equity 
Economists frequently talk about the importance of efficient allocation of resources and how fairly 
income and opportunity are distributed between individuals and groups within society. In this area of 
study students consider the nature of the potential trade-off between equity in the distribution of 
income and the efficiency of resource allocation in Australia. 
 
Students analyse the factors that may lead to income disparity in Australia and one other nation, and 
why the income of some people is below the poverty line. They examine the effect of poverty and 
income inequality on individuals and the wider economy and explore the idea of intergenerational 
poverty. 
Students investigate the factors contributing to, and the effects of, increasing economic efficiency. They 
examine the effect of efficiency on income distribution and the incidence of poverty. Are the two 
mutually exclusive goals or can an economy strike the right balance? To develop their application skills 
in this area of study, students evaluate contemporary budgetary policy initiatives and how these may 
have affected the goals of equity in the distribution of income and efficiency of resource allocation. 
 

¶ Global Economic Issues 
In this area of study students investigate one or more contemporary global economic issue/s. Students 
examine the selected economic issue/s from the perspective of the relevant stakeholders and evaluate 
decisions that may have been made with regard to these issue/s. Students consider the economic costs 
and benefits associated with greater levels of international trade, movement of capital and economic 
integration.  
 
¢ƘŜȅ ƛƴǾŜǎǘƛƎŀǘŜ ǿƘŜǘƘŜǊ !ǳǎǘǊŀƭƛŀΩǎ ǇǊƻǎǇŜǊƛǘȅ ŘŜǇŜƴŘǎ ǳǇƻƴ ŜŎƻƴƻƳƛŎ ŜǾŜƴǘǎ ƛƴ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ǿƻǊƭŘ 
and whether the decisions made by Australian economic agents have any effect on the global economy. 
They observe trade-offs in the wider economy and undertake cost-benefit analyses to evaluate the 
effect of decisions made to address current global economic issue/s.  
 
The global economic issue/s students may investigate include:  
ω The challenges faced by developing nations in improving living standards and alleviating poverty  
ω Free trade versus protectionism  
ω The effect of globalisation on relevant stakeholders  
ω The effect of government policy, foreign aid, multilateral development assistance and foreign 

investment on developing nations  
ω The global distribution of income: causes and implications of global inequality  
ω The effect of population movement on labour markets, economic growth and the environment  
ω International responses to an environmental challenge 

 
¦bL¢ оΥ !¦{¢w![L!Ω{ 9/hbhaL/ twh{t9wL¢¸ 
AREAS OF STUDY 
¶ An Introduction To Microeconomics: The Market System, Resource Allocation And Government 

Intervention 
In this area of study students investigate the role of the market in answering the key economic 
questions of what and how much to produce, how to produce and for whom to produce. They consider 



 
2019 WS VCE Curriculum Guide Page 67 

the effect of decisions made by consumers and businesses on what goods and services are produced, 
the quantities in which they are produced, to whom they are distributed and the way they are 
produced.  
Students investigate some of the key factors that influence the level of demand and supply in the 
economy and how these might lead to changing prices and the movement of land, labour and capital to 
those areas of production that generate the most value for society.  
 
Students use models to make predictions and to consider the role of markets in achieving economic 
efficiency. Using a case study from the past two years they discuss instances where the market fails to 
allocate resources efficiently and whether government intervention leads to a more efficient allocation 
ƻŦ ǊŜǎƻǳǊŎŜǎ ƛƴ ǘŜǊƳǎ ƻŦ ƳŀȄƛƳƛǎƛƴƎ ǎƻŎƛŜǘȅΩǎ ǿŜƭƭōŜƛƴƎΦ 
 

¶ Domestic Macroeconomic Goals 
Lƴ ǘƘƛǎ ŀǊŜŀ ƻŦ ǎǘǳŘȅ ǎǘǳŘŜƴǘǎ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ !ǳǎǘǊŀƭƛŀƴ DƻǾŜǊƴƳŜƴǘΩǎ ŘƻƳŜǎǘƛŎ ƳŀŎǊƻŜŎƻƴƻƳƛŎ Ǝƻŀƭǎ ƻŦ 
low inflation, strong and sustainable economic growth and full employment and why these goals are 
pursued. They consider the role of key economic agents using a simple circular flow model of the 
macroeconomy.  
 
Students examine how each of the goals is measured and the potential consequences associated with 
the non-achievement of each goal. They identify and analyse contemporary aggregate demand and 
aggregate supply factors that may influence the achievement of domestic macroeconomic goals in the 
past two years, and consider how achievement of the goals may affect material and non-material living 
standards. 
 

¶ Australia And The World Economy 
Australia is an open economy. There has been a gradual reduction in trade barriers with trade making an 
increasingly ƎǊŜŀǘŜǊ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ !ǳǎǘǊŀƭƛŀΩǎ ƭƛǾƛƴƎ ǎǘŀƴŘŀǊŘǎΦ {ǘǳŘŜƴǘǎ ŜȄŀƳƛƴŜ ǘƘŜ ǊŜŀǎƻƴǎ ǿƘȅ 
countries engage in international transactions such as the exchange of goods and services and the 
movement of savings and investment capital, and evaluate how these transactions might affect living 
standards. Students investigate how international transactions are recorded and the relationships 
between different sections of the balance of payments. Students apply their knowledge of demand and 
supply models to explain movements in the exchange rate, and discuss the effects of changing currency 
ǾŀƭǳŜǎ ƻƴ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǘƘŜ !ǳǎǘǊŀƭƛŀƴ DƻǾŜǊƴƳŜƴǘΩǎ ŘƻƳŜǎǘƛŎ ƳŀŎǊƻŜŎƻƴƻƳƛŎ ƎƻŀƭǎΦ 

 
UNIT 4: MANAGING THE ECONOMY 
AREAS OF STUDY 
¶ Aggregate Demand Policies And Domestic Economic Stability 

In this area of study students examine how the Australian Government and its statutory authority, the 
RBA, can utilise budgetary and monetary policy respectively to influence the level of aggregate demand 
in the economy. They evaluate the relative effectiveness of each policy by focusing on their strengths 
and weaknesses and explain how each policy has been utilised by the Australian Government in the past 
two years. 
 

¶ Aggregate Supply Policies 
In this area of study students examine the important role of aggregate supply policies in creating a 
stronger macroeconomic environment so that domestic macroeconomic goals can be more easily 
achieved. They investigate the different approaches that government may take to promoting 
competition and efficiency. Should the Australian Government intervene in the market? Is it better to 
rely more on the market to promote productivity growth and improvements in the quality and quantity 
of the factors of production? 
 
Students evaluate each of these approaches, highlighting their strengths and weaknesses and drawing 
conclusions about the short-term and long-term consequences in terms of the domestic macroeconomic 
goals and living standards. 
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BIBLICAL PERSPECTIVE 
God has placed us as a steward over His resources. A stuŘȅ ƻŦ 9ŎƻƴƻƳƛŎǎ ƘŜƭǇǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ DƻŘΩǎ 
resources are finite and that we have a responsibility to manage economic resources wisely. The study of 
Economics helps us to understand that God is the supplier of material needs for those who trust Him. 
 

ASSESSMENT 
UNITS 1 & 2 
Assessment tasks for these units are chosen from the following: 
¶ An analysis of written, visual and statistical evidence  
¶ A folio of applied economic exercises  
¶ Problem-solving tasks  
¶ A blog of media commentaries using print or electronic materials  
¶ A report of an investigation or an inquiry  
¶ Case studies  
¶ A debate  
¶ Media analyses  
¶ An essay/a structured report  
¶ Structured questions  
¶ A presentation (oral, multimedia, visual)  
¶ A web page  
¶ Economic simulation activities 
 
UNIT 3 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Explain how markets operate to allocate resources, and discuss the effect of 

government intervention on market outcomes. 

The studentôs 

performance on 

each outcome is 

assessed using 

one or more of the 

following:  

¶ a folio of applied 

economic exercises  

¶ an essay  

¶ a report  

¶ media analysis  

¶ a case study  

¶ structured 

questions 

40 

Outcome 2  

Analyse key contemporary factors that may have influenced the Australian 

Governmentôs domestic macroeconomic goals over the past two years and 

discuss how achievement of these goals may affect living standards. 

30 

Outcome 3 

Explain the factors that may influence Australiaôs international transactions and 

evaluate how international transactions and trade liberalisation may 

influence the current account balance, the Australian Governmentôs 

domestic macroeconomic goals and living standards in Australia. 

30 

TOTAL MARKS  100 

* School-assessed coursework for Unit 3 contributes 25 per cent 

 
UNIT 4 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Discuss the nature and operation of aggregate demand policies and 

analyse how the policies may influence the Australian 

Governmentôs domestic macroeconomic goals and living 

standards. 

The studentôs performance on each 

outcome is assessed using one or 

more of the following:  

Å an essay  

Å a report  

Å problem-solving exercises  

Å a folio of media commentaries  

Å a folio of applied economic 

  exercises  

Å structured questions 

60 

Outcome 2  

Discuss the nature and operation of aggregate supply policies and 

analyse how the policies may influence the Australian 

Governmentôs domestic macroeconomic goals and living 

standards. 

40 

 TOTAL MARKS  100 
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PURPOSE 
Living in contemporary society requires competence in communicating to others.   The acquisition of such 
competence is the responsibility of all Christians.  The English Course is designed to progressively develop 
competence in the four basic areas of language: reading, writing, speaking and listening. 
 
Within this basic framework, students are given the opportunity to:  
¶ Gain a critical understanding of language as an instrument for clear, and effective communication  
¶ Expand and enhance their creative and imaginative gifts  
¶ Become proficient in the processes of drafting, editing and assessing their own writing 
¶ Learn to read with enjoyment, perception and discrimination  
¶ Gain competence in their ability to evaluate information, organise ideas and form a personal opinion 
¶ Develop confidence in their ability to formulate, articulate and express (verbally or in writing) their 

thoughts and feelings about themselves, their world and their reading 
 

CONTENT 
UNIT 1  
AREAS OF STUDY 
¶ Reading and Creating Texts 

This Area of Study encourages students to explore how meaning is created in a text. Students identify, 
discuss and analyse decisions authors have made. They explore how authors use structures, conventions 
and language to represent characters, settings, events, explore themes, and build the world of the text 
for the reader. Students develop the ability to respond to texts in various forms, such as writing an 
analytical essay and a creative response from within the world of the text. 
 

¶ Analysing and Presenting Argument 
In this Area of Study students focus on the analysis and construction of texts that attempt to influence 
an audience. They explore the use of language, both written and visual, for persuasive effect and the 
structure and presentation of an argument. 

 
UNIT 2  
AREAS OF STUDY 
¶ Reading and Comparing Texts 

In this Area of Study students explore how comparing texts can provide a deeper understanding of 
ƛŘŜŀǎΣ ƛǎǎǳŜǎ ŀƴŘ ǘƘŜƳŜǎΦ ¢ƘŜȅ ƛƴǾŜǎǘƛƎŀǘŜ Ƙƻǿ ǘƘŜ ǊŜŀŘŜǊΩǎ ǳƴŘŜǊǎǘŀnding of one text is broadened and 
deepened when considered in relation to another text. 

 
¶ Analysing and Presenting Argument 

In this Area of Study, students continue to develop the skills from the same Area of Study in Unit 1. 
 

UNIT 3  
AREAS OF STUDY 
¶ Reading Creating Texts 

In this area of study students identify, discuss and analyse how the features of selected texts create 
meaning and how they influence interpretation. In identifying and analysing explicit and implied ideas 
and values in texts, students examine the ways in which readers are invited to respond to texts. They 
develop and justify their own detailed interpretations of texts.  

 
¶ Analysing Argument 

In this area of study students analyse and compare the use of argument and language in texts that 
debate a topical issue. The texts must have appeared in the media since 1st September of the previous 
year. Students read and view media texts in a variety of forms, including print, non-print, and 
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multimodal, and develop their understanding of the way in which language and argument complement 
one another in positioning the reader. 
 

¶ Listening to Texts ς EAL students only 
In this area of study students develop and redefine their listening skills. They listen to a range of spoken 
texts and use active listening strategies to understand information, ideas and opinions presented in 
texts.  

 
UNIT 4  
AREAS OF STUDY 
¶ Reading and Comparing Texts  

In this area of study students explore the meaningful connections between two texts. They analyse 
texts, including the interplay between character and setting, voice and structure, and how ideas, issues 
and themes are conveyed. By comparing texts, they gain a deeper understanding of the ideas, issues 
and themes that reflect the world and human experiences. 

 
¶ Presenting Argument 

In this area of study students build their understanding of both the analysis and construction of texts 
that attempt to influence audiences. They use their knowledge of argument and persuasive language as 
a basis for the development of their own persuasive texts in relation to a topical issue that has appeared 
in the media since 1st September of the previous year. 

 
BIBLICAL PERSPECTIVE 
As stated previously, competence in language both written and oral, is of vital importance if students are to 
become effective communicators of the Gospel.  However, Christian students need to develop basic skills not 
only to communicate the truth, but also to discern truth. Students must be able to comprehend and analyse 
what they are reading and to be able to clearly explain and justify their responses. 
 
¢ƘǊƻǳƎƘ ǘƘŜ ǎǘǳŘȅ ƻŦ ƭƛǘŜǊŀǘǳǊŜΣ ǘƘŜ ƳŜŘƛŀΣ ŘǊŀƳŀ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǿǊƛǘƛƴƎΣ ǾŀǊƛƻǳǎ ǎƻŎƛŀƭ ǾŀƭǳŜǎ ŀǊŜ 
examined from a Biblical perspective.  Common issues which arise and are explored include: 
¶ Gender roles 
¶ The family 
¶ Relationships 
¶ Suffering and adversity 
¶ Race relations discrimination 
¶ ¢ƘŜ ǎǇƛǊƛǘǳŀƭ ŀǎǇŜŎǘ ƻŦ ƳŀƴΩǎ ǇŜǊǎƻƴŀƭƛǘȅ 
¶ Ambition and aspirations 

 
Lƴ ŀŘŘƛǘƛƻƴΣ 9ƴƎƭƛǎƘ ǇǳǊǇƻǎŜǎ ǘƻ ŜȄǘŜƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀǇǇǊŜŎƛŀǘƛƻƴ ƻŦ ǘƘŜ ōŜŀǳǘȅ ŀƴŘ ƎƻƻŘƴŜǎǎ ǿƘƛŎƘ ŜȄƛǎǘǎ ƛƴ 
DƻŘΩǎ ǿƻǊƭŘΦ  [ƛǘŜǊŀǘǳǊŜ Ƙŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ ǘƻ Ǉƭŀȅ ƛƴ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 
themselves and the world, and is a valuable tool in discussions on the nature of man and our Christian 
responsibility to God and His creation. 

 
ASSESSMENT 
UNITS 1 & 2 
Tasks include: 
¶ An analytical response to a set text 
¶ A creative response to a set text such as a monologue, script or short story 
¶ An analysis of the use of argument and persuasive language in text/s 
¶ Oral presentations, intended to position an audience 
¶ Written persuasive tasks 
¶ A comparative analytical response to set texts 
¶ Listening tasks (EAL only) 
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UNIT 3  

Outcomes Assessment Tasks Marks Allocated* 

Outcome 1 
Produce an analytical 
interpretation of 
selected text, and a 
creative response to a 
different selected text. 

English Students 
An analytical interpretation of a selected text in written form 
And 
A creative response to a selected text in written or oral form with a 
written explanation of decisions made in the writing process and how 
these demonstrate understanding of the text. 

 
30 
30 

EAL Students 
An analytical interpretation of a selected text in written form 
Or 
A creative response to a selected text in written or oral form with a 
written explanation of creative decisions and how these demonstrate 
understanding of the text. 

40 

Outcome 2 
Analyse and compare 
the use of argument 
and persuasive 
language in texts that 
present a point of 
view on an issue 
currently debated in 
the media. 

For English Students 
An analysis and comparison, in written form, of argument and the use 
of persuasive language in two to three texts that present a point of 
view on an issue. Texts must include written and visual material and 
have appeared in the media since 1 September of the previous year. 

40 

For EAL Students 
A demonstration of understanding of two to three texts that present 
a point of view on an issue through: 

¶ Short-answer responses 

¶ Note form summaries 
An analysis and comparison of argument and the use of persuasive 
language in the same two to three texts, in written form. 
Texts must include visual material and have appeared in the media 
since 1 September of the previous year. 

10 
30 

Outcome 3 
EAL Only comprehend 
a spoken text 

For EAL Students 
Comprehension of a spoken text through: 

¶ Short-answer responses 

¶ Note-form summaries 

20 

TOTAL MARKS 100 

*School-assessed coursework for Unit 3 contributes 25 per cent to the study score 

 
UNIT 4 

Outcomes Assessment Tasks Marks Allocated* 

Outcome 1 
Produce a detailed comparison 
which analyses how two 
selected texts present ideas, 
issues and themes. 

For All Students 
A detailed comparison in written form of how two selected 
texts present ideas, issues and themes. 

All Students 
60 

Outcome 2 
Construct a sustained and 
reasoned point of view on an 
issue currently debated in the 
media. 

For All Students 
! ǿǊƛǘǘŜƴ ǎǘŀǘŜƳŜƴǘ ƻŦ ƛƴǘŜƴǘƛƻƴ ǘƻ ŀŎŎƻƳǇŀƴȅ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
own oral presentation, articulating the intention of decisions 
made in the planning process, and how these demonstrate 
understanding of argument and persuasive language. 
 
A point of view presented in oral form using sound argument 
and persuasive language. The point of view should relate to 
an issue that has appeared in the media since 1 September of 
the previous year. The issue does not have to be the same as 
the issue selected for study in Outcome 2, Unit 3. 

All Students 
10 
30 

TOTAL MARKS 100 

*School-assessed coursework for Unit 4 contributes 25 per cent to the study score 
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PURPOSE 
This study enables students to:  
¶ Develop a sense of wonder and curiosity about people, culture and environments throughout the world 
¶ Develop knowledge and understanding of geographic phenomena at a range of temporal and spatial 

scales 
¶ Understand and apply geographic concepts including place, scale, distance, distribution, movement, 

region, process, change, spatial association and sustainability to develop their ability to think and 
communicate geographically 

¶ Develop an understanding of the complexity of natural and human induced geographic phenomena 
ŀŎǊƻǎǎ ǘƘŜ ŜŀǊǘƘΩǎ ǎǳǊŦŀŎŜ  

¶ Develop a range of skills to assist in analysing information and making informed judgments and 
decisions about geographic challenges 

¶ Understand the importance of geography in analysing issues and challenges to human welfare and the 
environment, at a range of scales 

¶ Develop an understanding of the role and application of geography in the planning and management of 
human welfare and the environment 

 

CONTENT 
UNIT 1: Hazards and disasters 
Examples of hazards include:  
¶ Geological (or geophysical) hazards include volcanic activity, erosion, earthquakes, tsunamis, landslides 

and avalanches 
¶ Hydro-meteorological (weather, climate, water) hazards include droughts, floods, storms, storm surges 

and bushfires 
¶ Biological hazards include infectious diseases such as hiv/aids and malaria, animal transmitted diseases, 

water borne diseases, and plant and animal invasion such as blackberries and cane toads in australia 
¶ Technological hazards are human induced and exacerbated hazards including oil spills, air pollution, 

radiation leaks, flooding primarily caused by land clearances, epidemics caused by poor living conditions 
and hazards caused by current climate change such as rising sea levels or increased intensification of 
weather events 

 
AREAS OF STUDY 
¶ Characteristics Of Hazards 

Students examine hazards and hazard events before engaging in a study of at least two specific hazards 
at a range of scales (from local to global). The selection of hazards should allow students to use visual 
representations and maps at various scales and undertake fieldwork. 

 
¶ Response To Hazards And Disasters 

Students explore the nature and effectiveness of specific measures such as prediction and warning 
programs, community preparedness and land use planning, as well as actions taken after hazards 
become harmful and destructive disasters. They study levels of risk due to past experiences and 
perceptions of similar hazards, the economic choices available to government organisations and 
communities to take action, available technological resources and the ability to plan and develop 
effective prevention and mitigation measures.  

 
UNIT 2: TOURISM 
AREAS OF STUDY 
¶ Characteristics of Tourism 

Students examine the characteristics of tourism, the location and distribution of different types of 
tourism and tourist destinations and the factors affecting different types of tourism. Students support 
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this investigation with contrasting examples from within Australia and elsewhere in the world. They 
investigate in detail at least one local tourism place using a range of information sources, for example 
statistical data, digital images, streamed video, a variety of maps and fieldwork. 

 
¶ Impact of Tourism 

Students explore the environmental, economic and socio-cultural impacts of different types of tourism. 
Students evaluate the effectiveness of measures taken to enhance the positive impacts and/or to 
minimise the negative impacts at these locations. They investigate the interconnection of the two 
selected locations in their surrounding region and national context. 

 
UNIT 3: CHANGING THE LAND 
Students investigate the distribution and causes of three major processes that are changing land cover in many 
regions of the world:  
¶ Deforestation 
¶ Desertification and 
¶ Melting glaciers and ice sheets 
 
AREAS OF STUDY 
¶ Land Use Change 

At a local scale students investigate land use change using appropriate fieldwork techniques and 
secondary sources. They investigate the scale of change, the reasons for change and the impacts of 
change. 

 
¶ Land Cover Change 

Students undertake an overview of global land cover and changes that have occurred over time. They 
analyse these processes, explain their impacts on land cover and discuss responses to these land cover 
changes at three different locations in the world ς one location for each process. 

 
UNIT 4: HUMAN POPULATION ς TRENDS AND ISSUES 
AREAS OF STUDY 
¶ Population Dynamics 

Students undertake an overview of world population distribution and growth before investigating the 
dynamics of population change over time and space. They investigate growth and decline in fertility and 
mortality, together with population movements. The study is supported with examples from within and 
between countries with different economic and political conditions and social structures that illustrate 
the dynamics of population. 

 
¶ Population Issues And Challenges 

Students undertake investigations into two significant population trends that have developed in 
different parts of the world: a growing population of one country and an ageing population of another 
country. They investigate issues arising from each population trend, the challenges that arise in coping 
with the issues, and their interconnection with population dynamics. They evaluate the effectiveness of 
strategies in response to these issues and challenges.  

 

BIBLICAL PERSPECTIVE 
DƻŘ ƛǎ ŀ DƻŘ ƻŦ /ǊŜŀǘƛƻƴΦ  ¢ƘǊƻǳƎƘ DŜƻƎǊŀǇƘȅΣ ǎǘǳŘŜƴǘǎ ŜȄǇƭƻǊŜ DƻŘΩǎ /ǊŜŀǘƛƻƴ ŦǊƻƳ ŀ .ƛōƭƛŎŀƭ ǇŜǊǎǇŜŎǘƛǾŜΦ  
Geography will assist students to participate effectively in debate from a Biblical perspective about the 
creation aƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ 9ŀǊǘƘ ŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ƘǳƳŀƴ ǳǎŜ ƻƴ ǘƘŜ 9ŀǊǘƘΩǎ ǊŜǎƻǳǊŎŜǎΦ 
 

ASSESSMENT 
UNITS 1 & 2 
All assessments at Units 1 and 2 are school-based, including: 
¶ A fieldwork report 
¶ Data analysis / test 
¶ Case study / report 
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UNIT 3 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Analyse, describe and explain land use change and assess its 

impacts. 

Structured questions (approximately 50ï60 

minutes) and Fieldwork report 

(approximately 1500ï2000 words) 

50 

Outcome 2 

Analyse, describe and explain processes that result in changes 

to land cover and discuss the impacts and responses 

resulting from these changes. 

Analysis of geographic data (approximately 

50ï60 minutes) 
50 

TOTAL MARKS  100 

*School-assessed Coursework for Unit 3 contributes 25 per cent to the study score 

 
UNIT 4 

Outcomes Assessment Tasks 
Marks 

Allocated* 

Outcome 1 

Analyse, describe and explain 

population dynamics on a 

global scale. 

 

Analysis of geographic data (approximately 50ï60 minutes) 40 

Outcome 2 

Analyse, describe and explain the 

nature of significant 

population issues and 

challenges in selected 

locations and evaluate 

responses. 

 

Structured questions (approximately 100 minutes) 60 

TOTAL MARKS    100 

*School-assessed Coursework for Unit 4 contributes 25 per cent to the study score 

 
EXTERNAL ASSESSMENT 
The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination, which will 
contribute 50 per cent. 
 
For more information, see http://www.vcaa.vic.edu.au/Documents/vce/geography/GeographySD_2017.pdf 

 
  

http://www.vcaa.vic.edu.au/Documents/vce/geography/GeographySD_2016.pdf
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PURPOSE 
This study is designed to enable students to: 
¶ Understand the complex nature of health and wellbeing, and human development 
¶ Develop a broad view of health and wellbeing, incorporating physical, social, emotional, mental and 

spiritual dimensions, and biological, sociocultural and environmental factors 
¶ Examine how health and wellbeing may be influenced across the lifespan by the conditions into which 

people are born, grow, live, work and age 
¶ Develop health literacy to evaluate health information and take appropriate and positive action to 

support health and wellbeing and manage risks 
¶ Develop understanding of the Australian healthcare system and the political and social values that 

underpin it 
¶ Apply social justice principles to identify health and wellbeing inequities and analyse health and 

wellbeing interventions 
¶ !ǇǇƭȅ ǘƘŜ ƻōƧŜŎǘƛǾŜǎ ƻŦ ǘƘŜ ǳƴƛǘŜŘ ƴŀǘƛƻƴǎΩ ǎǳǎǘŀƛƴŀōƭŜ Řevelopment goals to evaluate the effectiveness 

of health and wellbeing initiatives and programs 
¶ Propose and implement action to positively influence health and wellbeing, and human development, 

outcomes at individual, local, national and/or global levels 
 

CONTENT 
UNIT 1: UNDERSTANDING HEALTH AND WELLBEING 
AREAS OF STUDY 

¶ Health perspectives and influences 
This area of study takes a broad, multidimensional approach to health and wellbeing. Such an approach 
acknowledges that defining and measuring these concepts is complicated by a diversity of social and 
cultural contexts. Students consider the influence of age, culture, religion, gender and socioeconomic 
status on perceptions of and priorities relating to health and wellbeing. They look at measurable 
indicators of population health, and at data reflecting the health status of Australians. With a focus on 
youth, students enquire into reasons for variations and inequalities in health status, including 
sociocultural factors that contribute to variations in health behaviours. 

 

¶ Health and nutrition 
This area of study explores food and nutrition as foundations for good health and wellbeing. Students 
investigate the roles and sources of major nutrients and the use of food selection models and other 
tools to promote healthy eating. They look at the health and wellbeing consequences of dietary 
imbalance, especially for youth, and consider the social, cultural and political factors that influence the 
food practices of and food choices made by youth. They develop strategies for building health literacy 
and evaluating nutrition information from various sources, including advertisements and social media. 

 

¶ Youth health and wellbeing 
Lƴ ǘƘƛǎ ŀǊŜŀ ƻŦ ǎǘǳŘȅ ǎǘǳŘŜƴǘǎ ŦƻŎǳǎ ƻƴ ǘƘŜ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎ ƻŦ !ǳǎǘǊŀƭƛŀΩǎ ȅƻǳǘƘΣ ŀƴd conduct 
independent research into a selected area of interest. Students identify major health inequalities among 
!ǳǎǘǊŀƭƛŀΩǎ ȅƻǳǘƘ ŀƴŘ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜ ŎŀǳǎŜǎΦ ¢ƘŜȅ ŀǇǇƭȅ ǊŜǎŜŀǊŎƘ ǎƪƛƭƭǎ ǘƻ ŦƛƴŘ ƻǳǘ ǿƘŀǘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀǊŜ 
most focused on and concerned about with regard to health and wellbeing. Students inquire into how 
governments and organisations develop and implement youth health programs, and consider the use of 
health data and the influence of community values and expectations. Students select a particular focus 
area and conduct research, interpret data and draw conclusions on how the health and wellbeing of 
!ǳǎǘǊŀƭƛŀΩǎ ȅƻǳǘƘ Ŏŀƴ ōŜ ǇǊƻƳƻǘŜŘ ŀƴŘ ƛƳǇǊƻǾŜŘΦ 

 
  

HEALTH AND HUMAN DEVELOPMENT VCE 
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UNIT 2: MANAGING HEALTH AND DEVELOPMENT 
AREAS OF STUDY 

¶ Developmental transitions 
This area of study examines the developmental transitions from youth to adulthood, with a focus on 
expected changes, significant decisions, and protective factors, including behaviours. Students consider 
perceptions of what it means to be a youth and an adult and investigate the expected physical and 
social changes. They inquire into factors that influence both the transition from youth to adulthood and 
later health status. They consider the characteristics of respectful, healthy relationships. Students 
examine parenthood as a potential transition in life. With a focus on the influence of parents/carers and 
families, students investigate factors that contribute to development, health and wellbeing during the 
prenatal, infancy and early childhood stages of the lifespan. Health and wellbeing is considered as an 
intergenerational concept (that is, the health and wellbeing of one generation affects the next). 

 

¶ Health care in Australia 
This area of study investigates the health system in Australia. Students examine the functions of various 
entities that play a role in our health system. They inquire into equity of access to health services, as 
well as the rights and responsibilities of individuals receiving care. Students research the range of health 
services in their communities and suggest how to improve health and wellbeing outcomes and health 
literacy in Australia. They explore a range of issues associated with the use of new and emerging health 
procedures and technologies such as reproductive technologies, artificial intelligence, robotics, 
nanotechnology, three-dimensional printing of body parts and use of stem cells. 

 
¦bL¢ оΥ !¦{¢w![L!Ω{ I9![¢I Lb ! D[h.![L{95 ²hw[5 
AREAS OF STUDY 

¶ Understanding health and wellbeing 
This area of study explores health and wellbeing and illness as complex, dynamic and subjective 
concepts. While the major focus is on the health of Australians, this area of study also emphasises that 
!ǳǎǘǊŀƭƛŀΩǎ ƘŜŀƭǘƘ ƛǎ ƴƻǘ ƛǎƻƭŀǘŜŘ ŦǊƻƳ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ǿƻǊƭŘΦ {ǘǳŘŜƴǘǎ ƛƴǉǳƛǊŜ ƛƴǘƻ ǘƘŜ ²IhΩǎ 
prerequisites for health and wellbeing and reflect on both the universality of public health goals and the 
increasing influence of global conditions on Australians. Students develop their understanding of the 
indicators used to measure and evaluate health status, and the factors that contribute to variations 
between population groups in Australia. 

 

¶ Promoting health and wellbeing 
This area of study looks at different approaches to public health over time, with an emphasis on changes 
and strategies that have succeeded in improving health and wellbeing. Students examine the 
progression of public health in Australia since 1900, noting global changes and influences such as the 
Ottawa Charter for Health Promotion and the general transition of focus from the health and wellbeing 
of individuals to that of populations. Students investigate the Australian health system and its role in 
promoting health and wellbeing. They conduct a detailed study on a successful health promotion 
campaign or program, and inquire into priorities for health improvements in Australia. 

 
UNIT 4: HEALTH AND HUMAN DEVELOPMENT IN A GLOBAL CONTEXT 
AREAS OF STUDY 

¶ Health and wellbeing in a global context 
This area of study looks at similarities and differences in major burdens of disease in low- , middle- and 
high-income countries, including Australia. Students investigate a range of factors that contribute to 
health inequalities and study the concepts of sustainability, human development and the Human 
Development Index to further their understanding of health in a global context. Students consider the 
global reach of product marketing and inquire into the effects of particular global trends on health and 
wellbeing. 

 

¶ Health and the Sustainable Development Goals 
This area of study looks at action for promoting health globally. It looks at the rationale, objectives and 
ƛƴǘŜǊŘŜǇŜƴŘŜƴŎƛŜǎ ƻŦ ǘƘŜ ¦bΩǎ {5DǎΣ ŦƻŎǳǎƛƴƎ ƻƴ ǘƘŜƛǊ ǇǊƻƳƻǘƛƻƴ ƻŦ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎ ŀƴŘ ƘǳƳŀƴ 
development. Students investigate the priorities aƴŘ ǿƻǊƪ ƻŦ ǘƘŜ ²Ih ŀƴŘ ŜǾŀƭǳŀǘŜ !ǳǎǘǊŀƭƛŀΩǎ ŀƛŘ 
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program and the role of non-government organisations, selecting one aid program for detailed research 
and analysis. They reflect on meaningful and achievable individual actions that could contribute to the 
work of national and international organisations that promote health and wellbeing. 

 
BIBLICAL PERSPECTIVE 
1 Corinthians 6:19 ς нл άhǊ ŘƛŘƴϥǘ ȅƻǳ ǊŜŀƭƛȊŜ ǘƘŀǘ ȅƻǳǊ ōƻŘȅ ƛǎ ŀ ǎŀŎǊŜŘ ǇƭŀŎŜΣ ǘƘŜ ǇƭŀŎŜ ƻŦ ǘƘŜ Iƻƭȅ {ǇƛǊƛǘΚ 
Don't you see that you can't live however you please; squandering what God paid such a high price for? The 
physical part of you is not some piece of property belonging to the spiritual part of you. God owns the whole 
ǿƻǊƪǎΦ {ƻ ƭŜǘ ǇŜƻǇƭŜ ǎŜŜ DƻŘ ƛƴ ŀƴŘ ǘƘǊƻǳƎƘ ȅƻǳǊ ōƻŘȅΦέ ό¢ƘŜ aŜǎǎŀƎŜ ǘǊŀƴǎƭŀǘƛƻƴ)  
 
The central focus of the Health and Human Development study is to examine the factors that promote 
wellbeing in individuals, families and the community. This study aims to develop an understanding of the 
relationship between health and the various aspects of human development. It incorporates the truth that all 
life originates in God and that our health and wellbeing are important to Him as our Creator. The study 
explores the physical, social, emotional and mental aspects of health and development, beginning with the 
individual and progressing to family, local community and finally to the global stage. With the change in values 
in our society, students will be challenged to assess their responsibilities, and those of the community, in 
ŎƻƴǎƛŘŜǊƛƴƎ DƻŘΩǎ ǿƻǊŘ and developing a sense of stewardship and positive interaction for self, family and the 
community.  
 
This study recognises that health and human development are influenced by lifestyle, environment, behaviour, 
politics, genetics and many other factors and the way these factors interact. It is hoped that students will learn 
to analyse and filter the information presented to them in a godly way and begin to use these principles to 
influence our society. 
 

ASSESSMENT 
UNITS 1 & 2 

All assessments at Units 1 and 2 are school-based. Procedures for assessment of levels of achievement in 
Units 1 and 2 are a matter for school decision.  

Suitable tasks for assessment in this unit may be selected from the following:  

¶ A short written report, such as a media analysis, a research inquiry, a blog or a case study analysis 

¶ Oral presentation, such as a debate or a podcast 

¶ A visual presentation such as a graphic organiser, a concept/mind map, an annotated poster, a digital 
presentation 

¶ Structured questions, including data analysis 
 
UNIT 3 
School-assessed Coursework for Unit 3 will contribute 25 per cent to the study score. 
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UNIT 4 
School-assessed Coursework for Unit 4 will contribute 25 per cent to the study score. 

 
 

EXTERNAL ASSESSMENT 
The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination. The examination 
will contribute 50 per cent. 
 

 
  


